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ABSTRACT 

This dociunent presents more useful statewide testing 
as a rationale for a revision to the California Assessment Program 
(CAP). A brief description of the revision procedures, and an 
illustrative outline of the skills and concepts covered by CAP aie 
included. Approximately 270 districts and counties participated in 
the test development process to ensure that the test would reflect 
both the statewide curricultun frameworks (reading, mathematics, or 
English language) and the intermediate curriculum commonly taught in 
public schools throughout California. The Survey of Basic Skills: 
Grade 6 consists of 418 reading items, 342 written language items, 
and 480 mathematics items. Under the matrix sampling technique, each 
pupil takes only a small portion of this comprehensive tert. The 
Survey has been divided into 40 unique forms. Each pupil takes one 
form made up of 9 written language items, 12 mathematics items, and 
10 reading items. Each test form contains items from all major skill 
areas, and a balance is maintained between easy and difficult items. 
( Author /PN) 
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Preface 



Art may exist for art's sake, but the day of testing for the sake of 
testing IS over. Test results must be useful, and statewide test icsults are 
no exception to the rule. It is not enough that test results indicate the 
relative quality of a school program; they must also guide the action 
taken to improve that program. As discussed in this rationale, the 
usefulness of test results has two prerequisites: (a) relevance of what is 
tested to what is taught, and (b) specificity of the findings, so that 
action can be taken to correct specific deficiencies. 

Neither of these prerequisites can be met in a statewide assessment 
setting without a proper combination of commitment and technical 
sophistication. Relevance can only be ensured when hundreds of 
California teachers nd other educators are involved in the test 
development process. The Department is grateful for the generous 
cooperation extended to us by teacherj, principals and curriculum 
specialists in outlining the desired focus of the test and reviewing 
t)undreds of test items to ensure the match between instruction and 
testing. Specificity of findings can only be provided by a very 
comprehensive test. But a very comprehensive t*^st means a very long 
test, unless the powerful efficiency of matrix sampling is brought into 
play to simultaneoulsy reduce testing time and increase specificity and 
reliability of the results. The advantages of matrix sampling are 
substantfal, if not remarkable. 

The pattern for more useful statewide testing in California can be 
traced to 1974, but it was not fully established until the new Survey of 



Basic Skills: Grade 3 was first administered in 1980. The 1982 fully- 
revised version of the sixth->>radc Survey follows that paticrn, and even 
more fully exploits the new technologies of matrix san^pling and item 
response theory. It is not an exaggeration to say that California's 
pioneering application of matrix sampling, now combined with item 
response theory, is in the national and international forefront of efforts 
to make test results more accurate and useful. 

The new test not only covers the "basics" with the same 
thoroughness as the third-grade test, but also reflects and thereby 
promotes the higher-level thinking and problem-solving skills which 
are emphasized in the upper elementary grades in California schools. 
Minimal proficiency testing is important, but statewide assessment 
must have a broader focus; it must report on the progress of students 
OP all the varied goals that good mstructional programs seek to foster. 

This document presents a rationale for this important revision to 
" California Assessment Program, a brief description of the steps 
tn developing the test, and an illustrative outline ol the skills and 
concepts covered. 
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Introduction 



The primary purpose of Survey ol Basic Sktlls: Grade 6 Rationale 
and Content is to describe the skills that the Survey of Basic Skills- 
Grade 6 IS designed to measure. The rationale for the test content 
specifications and the methods used to assess skills are discussed, and 
the activities that were conducted during the test development process 
are highlighted. 



I'se of this Document 

The real value of thi publication lies m its usefulness to school 
personnel in interpreting California Assessment Program (CAP) test 
results. Generally, when the CAP results for a school are made 
available, the school personnel immediately ask, "'Wow did we do?" 
This can be answered by studying the overall scores from a numhcr of 
perspectives; for example, by comparing them with the result Iron, 
earlier years, or by comparing content area to content area. However, a 
more productive question might be, ''How did we do m specific skill 
areas, such as vocabulary?'' If the scores for some skill areas arc 
relatively lower than others, then the question should be, ''Are the 
scores low enough and are the skill areas important enough to merit 
special attention and review perhaps more emphasis or a change in 
instructional materials or techniques?" It is virtually impossible to 
answer this question, or decide what action to take, without a clear 
understanding of the skills being measured on the Survey . 

This document is designed to help meet that need. The skill area 
definitions provided herein are meant to be descriptive but not 
excessively detailed. 



Teaching and Testing 

It IS important that creative and effective teaching and learning 
piactices be employed in effoits to improve pupils' skills. The sample 
test Items mekuied in this booklet are not provided for instructional 
use I he skill descriptions and illustrative test items are meant to 
"detine" the basic skill outcomes of a good instructional program. 
Comprehensive recommendations as to how those skills can best be 
taught are not included because methodology involves a much larger 
and more ditticult question which each school principal and 
intermediate grade teacher must answer on the basis of the needs of the 
pupils FJtorts to raise test scores by focusing too narrowly upon these 
and similar items in a drill-and-practice manner is a serious misuse of 
the materials, a probable waste ol valuable instructional time, and 
therefore a disservice to the pupils. 

The ob)ectivc multiple-choice testing format is a valid and most 
etfieient system for measuring pupils' understanding and competence 
but It is not, ot course, a substitute for good teaching 1 he instiuclional 
program must include as many opportunities as possible for pupils to 
learn to read bv reading, to write b> writing, and to build math 
competence bv solving problems. Onlv then will there be a balance 
between teaching and testing, (rue (hat allows each pupil to build a 
toundation ot basic huracv and academic skills 
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Rationale 



based oil iwo piiniaiN cop.sulLi\uion> n:U*\aiiLL* lo uisli lu'tioii aiul 
uscUilncss t-nst. l*\lm\ d\o\\ was made lo cnsuic llial llic icsi would 
rcflcL'l botli I lie sialc \ raincworks and llic inici inalialc curriculum 
CiMiiiiioni\ lauLilit m public schools tin ouiilioul Calitomia SccoiidK, 
the icsi was designed to ensure thai the siMli-giadc assessment 
mlormalion to be reported baek to schools and districts would be as 
usetui as possible in the ideiitilieation ol piogiammaliL st lengths and 
weaknesses I sscntialK . iill test dexelopmcnt el lorts can be tuaed ba^k 
lo these Iwo oven iding coiisideralU'ns is dliistialed in the lollow mg 
distjission 

Relevance to f rameworks and Instruction 

i he tirst step taken to insure a match between the (* \l* test and 
( ahlniiuaN basie skills aitrieuluin was to leeoiueiie cominittees (^t 
Loiitent aiea specialists m leading, language, and mathematics SulIi 
(onimittees ha\e trachtionalK sci\ed in an adxisorv eapacit\ (o the 
Depart meiil m the cteatjon ol the reading, language, a.nd mathen;aties 
assessniLMil iiisti uments 1 he lontent aiea specialists w ho sci \ed on th. 
tliiee ad\isoi\ uMiiinittces icpicseiitcd a cross sett ion ot geogi aphiCtil 
legioiis ami cdiiCiilional institutions Irom acmss the state 1 he 
ad\isoi\ commillees scfved as the hnal deusion-makei s ni the test 
de\elopme!il process * 

I he task ol test dc\eiopinent hLg.in with a thorough examination 
ol the appropriate statewuk LiiM.^iihiin liamewoiks (iciding. 
niatlicmatics. oi 1 iiglish language) In each tasc the 'lanKwoik 
proNided the guiding piiilosopln loi the cieativin ot test Ltuitcnt 
spcLilk.itions and asse>sjiient Hems i he Lontent are.i ciunnirttLes also 
relied hea\il\ on corit'-iit anaKses ol commonl\ used statf -adofiied 
si\th-gi adc texthookN 

1 inIn ol objectives with s.implc item loimats weie de\elo[ied and 
K nnul i \v pH>Less ^uhninaled in llie diatting ol preliminai\ sets ot 
icsi L(»ntL |»eeilkarh''v. aIulIi sei\ed as bhiepiints throughout the 
ileiu-wr itmg process 

♦^1 ni t 'i t ,»t (iu fiK mheis sc. \ inn mi these uMiimiUees. see \p(H"iidi\ 



In I ebruar> ol i9Si.e\ei\ school district and county in Calilornia 
icceiNcd an :n\itatri>n liorii the Department to participate in the 
dexclopmcnt ol the ruw MMli-grade CAP test. Approximatel\ 270 
distiicts and Lounties agreed to participate m sonic phase ot the lest 
(icxelopment process 

\s soon as the prelrriiinar\ sets oi test content speeitications were 
diaitcd. copies weic mailed to those district> which had indicated a 
willingness to re\icw them l\irticipaling re\iewers were asked to ( I) 
rate each ol the proposed skill areas in ter.nis oi the degree of emphasis 
that the district placed on it, and (2) indicate whether or not the given 
skill should be tested on the si \th-giade CAIMesi. About 700 teachers 
Irom 152 districts completed llie rcxiew iorrns. The ad\isor\ 
coriimrttccs used the data iVorii these ireld rexrews to make final 
decisions abcuit the skills to be inchuicd m the C \P\ lest Content 
Specilications 

I eaclicrs irom across the state were then ituited to w rite questions 
in accordance with the spcciiications llie itcm-wnting phase of the 
test development process icsultcd in laigcpoolsoi items (or each of the 
content areas I he item pools were rcxicwed. rcliiicd. and checked lor 
Loiiiphance with the spcLihcations b\ the appropriate content-area 
Lomiiuttccs and departiiicntal stall 

1 he item pools wetctliui subjected tosexeral roundsoi iield rexicw 
and Ireld testrng Dining the ticld-Ksting phase, pat I ictpaling teachers 
were asked to exaliiatc specitic test items ou the basis oi these two 
questions ( 1 ) 1 o what degree iia\c \ou cnipliasi/ed the skill measured 
h\ this Item b\ the end oi grade sr\ M2} Should this item oc retained. 

niodrlied oi omitted" 

()\er 700 tcaehcis completed these specii'ie item reviews. These 
teaclicr-iudgnicnt data were then used by the advisory committees, 
who eliminated or modified imacceniable items This process resulted 
111 a test which iias not onl\ reiexance to common insirueiional 
piaetices throughout Cahiorma but also to high quality educational 
goals and objcctixcs which are expiessed in the state F-rameworks . For 
example, the emphasis oi the reading test is on higher-level 
comprehension skills: of the math test, on problem solving and ''eal- 
world applications: and oi the language lest, writing process skills. 



I sefiilness of the Test 



I lie second iiiajoi coiimcIlm dHon ni llic icM clc\ clDpniciil clloii was 
llial llic results be usclul lo scliool pcrsDiincl in c\alualinLi and 
iniproNing llicir insiruciional proLiianis li was dclcrniiiiL'd llial llic 
results would be useful onl\ il the follow inu eriieiia wcie met 

I I he results nuist be leporled m sullieienl detail to perniit 
identilieation ol speeihe strengths and weaknesses \ single score 
tor a content area, such as math, max be lielplul in judging the 
oxerall success ot a math program, but it does not indicate how 
the program can or should be inipio\ed. 
2. I he repotting categories, or skill areas, must be clearK described 
ami must coirespond to logical learning units, ot strands, so that 
leacheis ean easiK relate perlormance m a gi\en skill area to the 
corresponding instructional C{)inponcnt 
3 I he test items themsehes must be \ahd: that is. the\ must 
measure the actual skill or concept in question I he \ariet\ ol 
potential barriers to creating \ahd test items isalmi)st unending 
l*oorl\ -worded directions: )nlusing item tormats. pooi test 
Ia\ out: passage mtlepcndcnt compiehension items (items that one 
could answer without reading the accompanxing passage), 
dillicult \ocabular\ in the language and math settioiis. and 
cultural. se\. and linguistic bias aic onl\ a lew ol the obstacles 
that must bea\oided \ number oLinal\ ses weie conducted to be 
suie that the questions were "iunctioning" as intended 

A lew ol the steps that were taken to ensuie the uselulness ot the test 
Imdings are described below 

• I he test was designed to produce the greatest amount ot piogram- 
diagnostic int(>rmation possible to report to districts and sehooN \ 
total ol 143 reporting or skill areas were designated ( 50 tot iiKith. 54 
tor reading, and 39 tor written language) Most schools will leceuc 
sc()res tor each ot these categories and a total seoie tor each content 
area 

• C^are v\as taken to ensure that categories eon ^pond to logical 
learning units tvpicai ol e\er\da\ instructional pi act ices so that the 
test would clearK retlect the impact ot good teaching [-oi c\aiiiple. 
instead ot reporting onl\ a seoie lor ma|or compiehension skills 
(literal, intcrcntial. etc ). these broad areas wcie broken .nto specitic 
elements corresponding to t\pical stiands in most reading tevis 
(such as details, main ideas, cause and ettcct. etc ) I his should 
enable teachers to better pinpoint and addicss specitie weaknesses 
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(such iis CiUise and cltcLt ciiiesiions williiii inteieiitial conipieiicn- 
sion. aiial\ /mg clKuaeteis within inter pieti \ c compiehension. 
dcteciing author's puipose within ciitical applicati\e 
compiehension). wlieicas attempting to address all ot inlciential 
eompichciismn. loi example, migiit be as o\ ei w helming as it is 
nebulous 

• I he \otabiilai\ and s\nta\ ot all diiectioiis on the test were 
siiiiplilicd as nuicli as possible and checked loi coiiiiiiumcabilit\ in a 
wide \ai!et\ ol settings \loreo\ei. the directions on most ot the 
language items weie designed lo be read aloud b\ the teacher to 
eiisuic doubl\ agiiiiist aii\ eontounding ettcct troiii directions and 
lioiii switching lapidK troni one loriiiat and skill to another 

• Item loi mats weic caret ull\ selected to ensure congruence with the 
actual skill being assessed I oi example, the language item tormats 
were designed to simulate w ritten pioduetion w ithin the context ot a 
iiuiltiple-elioicc toiiiiat On most language questH)ns pupiN aie 
asked to select the missing letter, woul.oi sentence toi a blank ma 
woid. sentence, oi paragiaph 

On th*. spelling items, pupils are asked to wnlc the word on their 
booklets and then \o select the missing letters needed tor a blank in 
the woid \gain. the purpose ot this torniat is to simulate actual 
pi oductioii and to a\ oid presenting eliildien with misspelled w ords 

• \ \aiiet\ ot leadabilitx cone cms wasaddicssed on e\cr\ section ot 
the Sui \e\ Math and wiitteii language items weie caret ull\ 
momtoicd to keep the leading dittieult\ as low as possible 

• Special ettoits weie taken to eiisuie that the test items would 
actuall\ mCiisurethe intended learning, hor example, departiiiental 
stall tci'cheis. and other lexieweis caictulK cheeked the leadmg 
c(mipiehensioii items to be sure that none could be answered 
without the pupils" leading the- accoiiipaii\ mg test passage I hose 
Items SI nccted ot passage iiide^^endericc were then excluded 

• Se\eial steps taken to ehiiiJiiiUc linguistic, sex. and cultural biases 
weic diiectK related to the goal ot eiisuiing that the test would 
mcjsnie onl\ the intended learning outcomes I hese steps included 
(1) a SCI ICS ot in-deptli ie\iews b\ linguists and ieprcseiitati\ es ot 
ethnic mjiioiitus. and (2) a seiutin\ ol se\cial statistical indexes 
designeil to laeilitate identilieation ol bias which might be 
intioducecl as a icsult ot ethnic, sex. linguistic, oi socioecoiionnc 
\ ai lablcs 

• I he (listiactois wcie writicn so that pupils would }ia\c a lari 
opnoi tumt\ lo dcmonstiatc then knowledge ot skills w ilhoiit bemg 
misled b\ "tnck\" alternali\es 
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Description of the Test 

The Survey of Basic Skills: Graded consists of 1 ,240 items covering 
the skill areas described in this publication. The test includes 418 
reading items, 342 written language items, and 480 mathematics items. 
Under the matrix sampling technique, each pupil takes only a small 
portion of this comprehensive test. 

The Survey has been divided into 40 unique forms. Each pupil 
takes one form made up of 9 written language items, 12 mathematics 
items, and 10 reading items Each test foim contains items from all 
major skill areas, and a balance is maintained between eas\ and 
difficult items. 

The language questions appear first in the test booklets since the 
directions for the first 6 are administered orally. Pupils work on their 
own on the remaining test items. Each form includes only one reading 
passage, and all of the reading questions are derived from this 
selection. In this way, pupils are never asked to deal with reading skills 
apart from the context of a passage. The reading passages fall into 
three categories: literature, science, and social studies. 
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The reading section of the Survey of Basic Skills: Grade 6 contains 
questions from six broad skill areas: (I) vocabulary; (2) literal 
comprehension; (3) inferential comprehension; (4) mterpretive 
comprehension; (5) critical/applicative comprehension; and (6)study- 
locational skills. (For an overview of all skill areas to be reported at the 
local level, see the outline of readingskills in the box on page 7 .) These 
skill areas reflect the emphases in the Reading Framework for 
California Public Schools, Handbook for Planning an Etlectivc 
Reading Program, and state-adopted reading textbooks commonly 
used at the sixth-grade level. 

Decisions about the relative emphasis and breadth of content for 
each of these skill areas were made by the Reading Assessment 
Advisory Committee, a group of reading specialists representing a 
cross section of geographical regions, educational mstitutions, 
instructional levels, and professional groups throughout California. In 
making these decisions, the committee members considered 
information froTi field reviews of preliminary test content 
specifications. Tne results indicated the degree of emphasis placed on 
each skill area and whether or not the skill should be assessed on the 
Survey. These field reviews reflected district, school, and teacher 
points of view. 

After careful consideration of the reading framework and field 
review information, the reading committee decided that the area of 
comprehension should receive the greatest emphasis in the reading 
section of the Survey .This decision was also consistent with the state- 
adopted Handbook for Planning an Effective Reading Program, 
which includes the following statement: "Comprehension is the central 
goal of reading" (page 7). Thus, approximately 80 percent of the 
reading questions are comprehension itepns. 

The major features of the reading section of the Sur\cy of Baste 
Skills: Grade 6 are highlighted below: 

• The new reading test reflects the new Reading Framework for 
California Public Schools which emphasizes comprehension 
development, higher level thinking, reading in the content areas, 
and promotion of positive attituoes toward reading m order to 
establish a lifelong desire to read. 



• Content area reportmg is a brand new feature of the revised 
Survey. Comprehension and vocabulary scores will be reported for 
science, social studies, and literature. In most cases, literal, 
inferential, mterpretive, and critical applicative comprehension 
scores as well as vocabulary scores will be reported for the 
literature, science and social stuuies passages. (For exact details 
regarding the content area reporting, see the list of reading skill 
areas on page 7.) 

• The vocabulary items test ( 1 ) understanding of prefixes, roots, and 
suffixes, (2) recognition of word meanings, and (3) the ability to use 
context to select the appropriate meaningof a word with multiple 
meanings (such as "saw" or "cold"). All vocabulary items are based 
on words which are used and underlined in the test passage. This 
formatting feature was used to (1) enable children to use the 
context of a story in answermg these questions; and (2) a\oid 
fragmenting and isolating these skills *^rom context. This approach 
reflects psycholinguistie research wl ch has shown that children 
are more successful in identifying words in context than in 
isolation. 1 hose items measuring recognition of word meanings 
were designed to assess general and content area vocabulaiv 
knowledge independent of the passage: however, the student is 
encouraged to use context as it may \ery well be of some help in 
retrieving the meaning. (Graded content a^ea \ocahulary lists were 
used in conjunction with the science and social studies 
Fram eworks in selecting final \ocabulary items.) 

While context clues might be helpful with the word items, they 
must be used on the multiple meaning items, or students are hkely 
to select an out-of-eontext answer. 

• The comprehension items co\er a wide variety of specific skills. 
These skills were defined m precise and objectively describable 
terms so that the items would be the purest possible measure ot 
each skill area, fhis concern with precision is perhaps best 
illustrated by the literal detail questions, w hieh involve identifying 
details fiom a single sentence within a passage or from two or three 
sentences within a passage. Classifying the detail questions in this 
manner was. thus, an objectively definable process directly 
amenable to public inspection. 
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• All reading passages on the test were carefully controlled so as to 
cover an appropriate range of readability. Readability was also the 
primary consideration in the selection of size, color, and style of 
print; amount of blank space; and color of paper. 

• In the comprehension items the actual language of the passage was 
used as much as possible. Where this was not possible, words equal 
to or below the readability level of the passage were used. This was 



done to ensure that the degree of reading difficulty of ♦he items 
would be consistent with that of the passage. 

Study- locational skills have been expanded to include the 
following: parts of a book, reference materials, and maps, graphs 
and charts. 

Attitudes toward reading will be assessed from time to time to tap 
this important dimension stressed in the Framework . 



Skill Areas in Reading 


I. Vocabulary 


IIL Study-Locational Skills 


A. Prefixes, roots apd suffixes 


A. Reference materials and parts of a book 


B. Word meanings 


B. Maps, graphs and charts 


C. Using context with multiple-meaning words 




IL Comprehension 




A. Literal 




1. Details 


Reading in the Content Areas 


a. irom a single sentence 


b. from two or three sentences 


I. Vocabulary — B. Word Meanings 


2. Pronoun references 


A. General 


3. Sequence 


B. In science 


B. Inferential 


C. In social studies 


1 . Main ideas 




2. Cause and effect 




3. rollowing organization 


II. Comprehension of Literature Passages 


4. Putting information together 


A. Literal 


5. Predicting outcomes 


B. Inferential 


6. Making comparisons and contrasts 


C. Interpretive 


7. Drawing conclusions from details 


D. Critical/applicative 


8. Drawing conclusions from overall meaning 


C. Interpretive 




1. Analyzing character 


IIL Comprehension of Science Passage5i 


2. Identifying setting 


A. Literal 


3. Summarizing plot 


B. Inferential 


u nQersianaing uiaiogjc 


C. Critical/applicative 


5. Sensing mood 


6. Understanding figurative language 




D. Critical/applicative 


IV. Comprehension of Social Studies Passages 


1. Detecting author and author's attitude 


A. Literal 


2. Detecting author's purpose 


B. Inferential 


3. Separating fact from opinion 


C. Interpretive 


4. Applications to a different ccntext 


D. Critical/ applicative 



Reading in the Content Areas 



"hAii h ( ontcnt area suh/ea presents unique prohlem.s for the reader If 
students are to iomprehenil the materials used in a content area 
suh/ect, the\ must learn the vocahularv of that suh/ect. Other problem 
areas involve the concept density, information load, and the level of 
abstraction of the information presented In science tlie concepts ma\ 
be ver\ concrete, but the information load and concept density in the 
material max be ver\ heavy. In social science subjects the concepts are 
more abstract with varxing information loads and concept densities. 

"The students who learn to {generalize, to make /ucli^ments, to use 
problem solvmi^ techniques, and to reach conclusions have much 
{greater assurance of experiencing success in the content areas them 
those who have not learned those skills 



As explained in the introduction on page one , the reading section 
of the Survey of Basic Skills: Grade 6 was developed around 
representative passages drawn from science, social studies, and 
literature found in typical textbooks and everyday instructional 
materials. These will provide school- and district-level breakouts in 
vocabulary and the major comprehension skills for each of the content 
areas, as shown on page seven . 

Passages A, B, and C are illustrative of the passages included in the 
Survey . All items, with the exception of the study-locational skills, are 
passage-derived. (See the description of the test on page four.) 



PASSAGR A illustratnc story 

The beasts and birds of the dark woods were gathered around an old boot, They had come 
to tmd out what it was. 

"There is no doubt about it," said the lion, pointing to the outside "It is the shell ot some 
kind ot nut ." 

"Not at all," replied the wolt, putting his paw inside. *Mt is a nest. Here is a deep hole for the 
bird to go in and be safe with her eggs and \oung ones," 

"No," said the bear, holding up a lace. "I his is the long root of some plant." 

"1 can tell you what it is," hooted the wise old owl from a nearby tree. 'Mt is a mans boot." 

"What is a man?" cried the beasts and birds. "What is a boot''' 

"A man, " said the owl, "is a thing with two legs who can make himself go faster than we 
can, and he can fly without wings." 

" I hat can't be true," said the beasts. ''How can anything with two legs go taster than we can 
with four''" 

"It can't be true. Nothing without wings can f]\," the birds added angrily. 
"Well," the owl continued, "they make things like this and put them on their feet " 
"Shame, shame," cried all the beasts and birds. "No one wears things on their feet. It's not 
true You are not fii to live with us." 

So they chased the poor old owl out of the woods and never let him come back. 

T 



FHlC '^dmg Framework, 1980, p. 15. 
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PASS\(il B illusliiili\c science passage 



Some kinds ot lish need to be cleaned ot the parasites that 
Iced on them It the parasites sta> on the *»sh, sores can lorm. 

In the Pacilic Ocean are small cleaner lish called wrasses. I he 
wrasses get their tood b\ removing parasites Irom the head and 
gills ol other tish Manv large and dangerous lish come to them to 
be cleaned 

To get customers, a wrasse usualh sets up business neai a 
bus\ spot Its cleaning station may be a rock or patch ol white 
sand When another tish swims near the station, the wrasse does a 
kind ot dance to catch the tish's attention II the lish wants to be 
cleaned, it holds quite still 

Sometimes a large group ol tish wait to be cleaned at a 
wrasse's cleaning station In the group are man\ ditterent kinds ol 
tish, such as jacks, parrotlish. eels. bass, or suntish 

A wrasse uses its teeth and jaws to remo\e the parasites Irom 
the customer's bod\ I he wrasse ma\ want to clean under the 
customer's tin It gives the other tish a gentle push and the 
customer litts it tin. It the wrasse wants the customer to open its 
mouth. It pokes between the hsh\ teeth and lips 
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P\SS\Cil iliustKiti\e s()cial studies passage 



In ISM), a Midweslein stagecoach compaii\ let people know 
about an exciliiig new plan which would altect oui entire countiv 
I he companv planned a laster mail service to C'alilornia the 
\\m\ I \piess which would delivei the mail m ten da\s or less 

Strong \oung men were the iideis Buttalo Bill was one ot the 
lamous ones I hese men had to have counige I \ei> da> the\ 
laced man\ kinds ol danger I he> had been told. '^Remember. \ou 
tia\el alone and the countr\ is wild and i ugged, \'ou nia\ be cold, 
hungr>. wet and tired, but \ou must go on' I he mail must go 
through!" And it did go through! 

()\er the saddle ol the Pon\ Txpress horses was hung a 
ieathei blanket or "mochila " In the tour pockets ol it weie the 
tissue-thin letters I i\e dollars was the usual price lor sending a 
lettei 

I he route cut directl\ across Irom Missouri to Sacramento 
Tach rider rode nonstop tor about a hundred miles, and then a 
new rider took o\er I he horses used were chosen tor speed and 
were changed e\er\ ten miles Quickl\ the mail was thrown oxer 
the saddle ot the Iresh horse, much like a relax race Horses weie 
saddled and read> to go at e\er\ station. With a leap, the rider was 
111 the saddle and oil like the wind! 



Op 



Skill Areas Assessed in Reading, Survey of Basic Skills: Grade 6 



Skill Area and Rationale 


Number 

or 

hems 


Description of Skill Area 


Illustrative Test Question 


1. Vocabulary 

"Since reading i.\ comprehendinf^, 
words used to convey a message 
must have meaning for the reader. 
Consequently, helping students to 
develop a functional vocabulary 
must he an intei^ral part of the 
reading program. . . 


70 


The student will recogni/e word meanings 
in context (including content area 
vocabulary in science and social studies); 
will select the appropriate meaning of 
multiple-meaning words from the context 
of a passage; and will recogni/e the 
meanings of affixes and roots in the 
context ol a passage. 


See examples for each specific reporting 
category. 


, F.very subject area has a 
vocabulary of its own, and the 
extent to which vocabulary is 
mastered affects the reader's 
ability to draw meaning from the 
content. Similarh, the voiabulary 
level of readmjt^ material will affect 
the flexibilitx and rate of readmit. 
As the reader beiomes increasin\^l\ 
aware of the power of w<frds to 
influence and persuade, he or she 
will be able to read n.i/re criticalh 
and anah ticallx 








A. Prefixes, roots, and 
suffixes 


16 


1 he student will idcntilv the meaning of a 
preh\, root, o\ sullix of a word which is 
used and underlined in a passage. 


In tlie word nonstop, the non makes the * 
v\oid mean 

0 without stopping. 
0 after stopping. 
0 outside the stop. 
0 over the stop. 

(See Passage C.) 


2 ^ 






30 



ading Fr amework for California Public Schools. (Sacramento California State Department of 1 ducation* 1980) p. 10. 
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Skill Areas Assessed in Reading, Survey of Basic Skills: Grade 6 (Continued) 



Skill Area and Rationale 



Number 
of 
Items 



Description of Ski/I Area 



illustrative Test Question 



B. Recognizing word 
meanings 



37 



C. Using context with 

multiple-meaning words 



17 



erJc 
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The student will identify the meanings of 
words which are used and underlined in a 
passage. 

The student will demonstrate knowledge 
of particular words which are used and 
underlined in a literary, science, or social 
studies passage. While the student is 
encouraged to make use of context, these 
items were developed to test knowledge of 
word meanings independent of the 
material in the passage. 

The student will use the context of a 
passage to identify the meaning of a 
multiple-meaning word which is used and 
underlined in a passage. Because these are 
multiple-meaning words, the student must 
use the context of the passage in order to 
avoid selecting an out-of-context meaning 
for the word. 
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In this passage, parasites means 

O friends who stop to chat. 

O many different kinds of fish. 

O fish that eat smaller fish. 

O animals that live on another animal. 

(See passage B.) 



In this story, nut means 

O a seed enclosed in a shell. 
O a funny person. 
O a metal piece fitted on a bolt. 
0 a cra/y animal. 

(See passage A.) 



Skill Areas Assessed in Reading, Survey of Basic Skills: Grade 6 (Continued) 



Skill Area and Ranotialc 



II. ( om prehension 

"i aniprchcnsion n the \vr\ heart 
()/ !hc reading ai t: io read is lo 
iomprvhend Ihc mere proniuh 
( union of words widiouf the 
ai i i}inpan\in\^ < oniprehesion o/ 
flh'if tnessa\^e does not toftstitute 
reaklins* \ priniar\ t^oal of die 
(eaiher. therefore, is to help 
students understand that readmit 
should niake sense in the same 
\\a\ that speakuisi does 

**( oniptehensioti is an active 
mental prin ess Readers hrini^ 
their o\\ n (omepts, voiahulanes, 
mterests^ experiefues. anil 
lan^uas^e ionipetencies to the 
punted pa\^e In helpmii, readers 
mtprove readmsi i omprehension. 
the effei tive 'eai her c an' (I ) hudd 
on the oral luni^uai^e of tlie 
students to prinide readiness for 
the text, (2) remftnee, extend, and 
de\elof> iomepts neiessarx lot 
understandiHi^ matenal to he read, 
(J) f elate the eon tent to the lives 
and expeneni es of tlie students, 
(4) enioufas^e students to set a 
put pose for feailin\^, (5) f^rontote 
aiti\e reasoniui^ hefore. (Iurin,\^ 
and after tlie readmit, and (6) 
piiiude opportunities for the 
wader to read to the information 
lead and appl\ it ma varietx of 
situatu*ns *" 



Framework , p. 1 1 



Sumher 

of 
Items 



Description of Skill Area 



Ihc student will respond to a wide \ariety 
of questions which cover the tollowmg 
range of levels literal, inferential, 
interpretive, and critical applicative. 
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Illusfrative Test Quesnon 



See examples for each specific reporting 
category. 
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Skill Areas Assessed in Reading, Survey of Basic Skills: Gnde 6 (Continued) 



Skill Area and Rationale 



A. Literal 

"Literal: Reading 'on the lines, ' 
responding to information 
explicitly stated in the text."^ 

"Students should be encouraged 
always to seek meaning when they 
are reading. Current research 
reveals that poor readers tend to 
pay too much attention to the 
mechanics of reading and, thus, 
fail to focus on deriving meaning 
or understanding ideas. Therefore, 
instructors should avoid 
overemphasizing decoding and 
isolated skills to the neglect of 
comprehesion: rather, they should 
ensure that students develop the 
habit and skill of reading for 
meaning from their first reading 
experiences. Many poor readers 
simply do not know that reading 
should make sense in the same 
way that listening does. When 
learners are trained from the 
beginning to read foy meaning, 
they can keep the mechanics of 
reading in perspective and use 
them efficiently. 



Sumber 
of 
Items 



62 



Description of Skill Area 



The student will identify details stated in 
one, two, or three sentences, recognize 
antecedents of pronouns, and answer 
questions concerning the order of events 
or elements in a passage. 



illustrative Test Question 



See examples for each specific reporting 
category. 



^ Reading Framework , 1980, p. 1 1. 
^H^nd book for Planning an Effective Reading Program, (Sacramento: California State Department of Education, 
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Skill Areas Assess^ . eading, Survey of Basic Skills: Grade 6 (Continued) 



Skill Area and Rationale 



Number 
of 
Items 



Descnptton of Skill Area 



Illustrative Tes* Question 



I. Details 

a. From a smgle sentence 



3: 



14 



b. From two or three 
sentences 



17 



2. Pronoun references 



16 



3. Sequence 



15 
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The student will identify the verbatim 
answer to a question which is derive^ 
entirely from a single sentence within a 
passage. 



The student will identify the verbatim 
answer to a question which is derived 
from putting together two or three 
sentences within a passage. 



The student wiii answer a question which 
involves identifymg the antecedent of a 
pronoun 



The student will answer a question which 
mvolves identifying lhe sequence of 
events, facts, or other elements in a 
passage. 
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Where are the small cleaner fish? 

O in the Atlantic Ocean 
O in rivers and streams 
O in lakes and ponds 
O in the Pacific Ocean 

(See passage B.) 

What was the exciting new plan? 

J a new stagecoach company 
O a relay race 
O a faster mail service 
O a hundred-mile race 

(See passage C.) 

Who chased the owl out of the woods? 

O a man with a boot 
O the other owls 
O the beasts and birds 
O a thing with two legs 

(See passage A.) 

Which 0*' li'.se does the wrasse do first? 

O sets u business near a busy spot 
O docs a kind of dance to catch a fish's 
attention 

O uses Its teeth and jaws to remoA C 
parasites 

0 gives the other fish a gentle push 

(See passage B ) 



Skill Areas Assessed in Reading, Survey of Basic Skills: Grade 6 (Continued) 



Ski// Area and ^ationa/e 



B. Inferential 

Inferential: Reading between 
the lines/' responding w ith ideas 
or opinions based on the 
material read but not stated 
explicitlx in the text. 

"The fullest comprehension 
requires rising above the literal 
to the inferential, that is. to 
induction, deduction, analogy, 
and other logical processes. It 
also invues individualistic, 
imaginative elaborations based 
on what the writer has 
suggested. These sets of 
competencies are sometimes 
called "thinking skills." 
A /though these competencies 
are not unique to the reading 
process, thev are essential to 
success in reading/*^ 

I Main ideas 



Number 
of 
Items 



127 



16 



Description of Ski// Area 



The student will identify main ideas, 
associate cause and effect, follow 
organization, put information together, 
predict outcomes, make comparisons and 
contrasts, and draw conclusions from 
details and overall meaning. 



The student will discriminate between the 
topic of a passage and lesser details within 
the passage, or will recogni/e a 
paraphrase of the gist of the passage. 



^Framework tn Reading for the Elementary and Secondary Schools ol California 
fSagamento: California State Department of Education, 1973) p. 43. 
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///ustrative Test Question 



See examples for each specific reporting 
categorv. 



The main idea of this passage is that 

O the wrasse is a fish which keeps other 
fish free of sores by cleaning Ihem of 
parasites. 

O a wrasse's cleaning station can be 

many things. 
O the F^acific Ocean has many kinds of 

fish. 

O the wrasse is a parasite which feeds 
off of other fish, causing soros to 
form, 

(See passage B.) 



4^) 



Skill Areas Assessed in Reading, Survey of Basic Skills: Grade 6 (Continued) 



Skill Area and Rationale 



2. Cause and effect 



3. Following organization 



Number 

of 
items 



15 



16 



4. Putting information 
together 
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11 
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Description of Skill Area 



The student will associate a cause with an 
effect. The student will either infer a 
casual relationship from stated events in a 
passage, or infer the cause of an effect or 
an effect of a cause. 



The student will select a topic of detail to 
complete an outline written according to 
the organization of a paragraph or test 
passage. 



The student will arrive at a conclusion 
which is inferred by putting together two 
other pieces of information, usually stated 
in different parts of the passage. 



Illustrative Test Question 
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Why does the wrasse remove parasites 
from other fish? 

o to clean them 
O in order to get food 
O to free them from sores 
o to do a dance 

(See passage B.) 



The following outline is based on the 
entire passage. Which point is needed to 
complete the missing part? 

I. Wrasses 

A. How wrasses get their food 
B. 

C. Different kinds of customers 

O Different kinds of parasites 
O How wrasses get customer's 
O Sores on a fish 
o The Pacific Ocean 

(See passage B.) 



You can conclude from the passage that 
the wrasse probably 

o will attack the fins of a parrotfish to 
kill It. 

O cleans around the mouth and teeth 

of large, dangerous fish. 
O dances on land with its fins, 
o will die if eels do not clean it. 

(See passage B.) 



Skill Areas Assessed in Reading, Survey of Basic Skills: Grade 6 (Continued) 



Skill Area and Rationale 



Number 

of 
Items 



Description of Skill Area 



Illustrative Test Question 



5. Predicting outcomes 



18 



6. Making comparisons 
and contrasts 



17 



7. Drawing conclusions 
- from details 



16 
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The student will predict an outcome 
which is a logical extension of the 
material presented in the passage. 
Sometimes these item* project the student 
into the setting and ask him or her to 
predict what would have been observed m 
the situation. Some items ask the student 
to predict what would probably have 
happened had certain conditions, 
mentioned tn the passage, been changed. 

The student will compare or contrast 
elements within a passage to other 
elements within the passage; or to 
elements outside the passage (but within 
the range of everyday experiences of most 
sixth graders). 



The student wtll draw a conclusion from 
one or more details presented in a 
passage. 



What do you thtnk would usually happen 
when the nder reached Sacramento? 

O He would go to New York. 
O He would eat and rest. 
O He would brand horses. 
O He would meet Buffalo Bill. 

(See passage C.) 



The "mochila" used by the Pony Express 
rider can best be compared to the 

O sleeping bag used by the camper. 
O sandpapaer used by the carpenter. 
O mail pouch used by the mail carrier. 
O pen used to write a letter. 

(See passage C.) 



You can conclude from the passage that 

O someone at each station prepared a 

fresh horse for the rider 
O Buffalo Bill was bored by the Pony 

Express. 

O the worst danger was from the cold. 
O few people ever heard about the 
Pony Express. 

(See passage C.) 
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Skill Areas Assessed in Reading, Survey of Basic Skills: Grade 6 (Continued) 



Skill Area and Rationale 



Number 

of 
Items 



Description of Skill Area 



Illustrative Test Question 



8. Drawing conclusions 
— from overall 



14 



meaning 



The student will draw a conclusion or 
**morar' from the overall meaning of a 
story or nonfiction passage. 



One conclusion to be drawn from this 
story is that 

o the lion is truly the "K.'.ng of the 
Jungle." 

new ideas are not easily accepted, 
flying is not possible without wings, 
truth is always quickly recognized. 

(See passage A.) 



o 
o 
o 
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Skill Areas Assessed in Reading,. Su/vey of Basic Skills: Grade 6 (Continued) 



Skill Area and Rationale 



Number 

of 
Items 



Description of Skill A rea 



Illustrative Test Question 



C. Interpretive 

^^Interpretive: Reading ^between 
the tines,' responding with ideas 
or opinions based on the material 
read but not .stated expliatly in 
text, 

** Awareness of various levels of 
comprehension is of {.articular 
importance as the teac her 
formulates both oral and 
written questions. Classroom 
instruction histofically has 
emphasized student reponses at 
the literal level. While this level 
provides the foundation for 
comprehension at higher levels, 
attempts should be made to 
expose students to activities and 
questions that "stretch their 
thinking.'* Research indicates 
that the kinds of questions 
teachers ask and the way in 
which they ask them can 
influence student thought 
processing. Teachers who 
incorporate a variety of 
questions before and after the 
reading experience are actively 
involved in promoting thought 
and comprehension. 



^Readi ng Framew ork, 1980. p. II. 
Y-rJ^r-ng Framework, 1980, pp. 11-12 

™- 17 
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The student will analyze characters, infer 
setting, summarize plot, understand 
dialogue, sense mood, and interpret 
figurative language. Some of these skills 
(such as inferring setting and summarizing 
plot) apply exclusively to the literary 
passages. Items assessing character 
analysis, dialogue, mood, and figurative 
language do occur in several social studies 
passages. 



See examples for each specific reporting 
category. 
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Skill Areas Assessed in Reading, Survey of Basic Skills: Grade 6 (Continued) 



Skill Area and Rationale 



Analyzing characters 



2 Understanding setting 



3. Summarizing plot 



ERLC 



Number 

of 
Items 



12 



13 



Description of Skill Area 



The student will identify character traits, 
probe motivations underlying the actions 
of characters, and draw conclusions about 
the feelings of characters based upon the 
information in a passage. 



The student will identify and interpret the 
time and or place of a particular story or 
event presented in a test passage. 



The student will select the statement that 
summarizes the events of a story or poem. 
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Illustrative Test Question 



The beasts and birds can best be described 
as 

o proud and closed-minded, 
O understanding and wise, 
o sleepy and lazy. 
O thrifty and hard-working. 

(See passage A.) 



You can tell that this story took place 

O in a city park. 

O at a zoo. 

O in a forest. 

O near a boot factory. 



(See passage A.) 



Which of the following best states what 
happened m the story? 

O The animals met to find out what a 

boot was and chased away the owl 

who told them the truth. 
O The animals of the dark woods stole 

a boot to punish a man who entered 

their forest 
O The animals held a meeting to decide 

how to find more eggs and nuts. 
O The animals chased a man out of the 

forest by frightening him with a 

boot, 

(See passage A.) 
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Skill Areas Assessed in Reading, Survey of Basic Skills: Grade 6 (Continued) 



Skill Area and Rationale 



Sumher 
of 
Items 



Description of Skill Area 



Illustrative Test Question 



4. Understanding 
dialogue 



12 



5. Sensing mood 



12 



6 Understanding^ 
figurative language 



12 



erJc 
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The student will identify the message ol 
quoted dialogue, the speaker of the 
quoted material, and or the listener to 
whom \[ was directed 



The student will recogni/e the mood of an 
entire passage or of parts of a passage 
(such as the begmning or endmg). 



The student will identify the meaning of a 
metaphor, simile^ idiom, or c>ther image 
or figure of speech used in a passage, 
story, or poem 
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You can tell that the wolf thought that 

0 the lace could be used m making a 
nest. 

0 the leg of the boot was the deep hole 
of a nest 

0 the bird's eggs could go on top of the 
boot, 

0 the birds could put the boot up in a 
tree. 

(See passage A.) 



A\t the beginning of this story, the mood 
IS one of 

J disappointment and sorrow. 
0 curiosity and excitement. 
0 fear and suspense. 
0 thankfulness and joy. 

(See passage A.) 



The author's choice of the words "sets up 
business" and "cleaning station" are used 
to show that 

0 the wrasse's means of getting food is 
almost like a business *^ervice. 

0 wrasse fishing is big business. 

0 all fish set up stations 

0 the wrasse enjoys • waning itself in 
the water. 

(See passage B.) 



Skill Areas Assessed in Reading, Survey of Basic Skills: Grade 6 (Continued) 



Skill Area and Rationale 



Sumher 
of 
Items 



Description of Skill Area 



Illustrative Test Question 



I). C'nticai applicative 
comprehension 

Critical/ A ppiicative: 
Reading 'beyond the lines, 
investigating, evaluating, and 
integrating the information and 
ideas *vitfi one s own exptrtence 
and I or applying it in a new 
context, 

** Critical evaluation is also an 
essential component of 
comprehension. In a sense, 
students need to learn to 
conduit dialogues with the 
author. Thev should agree, 
disagree, support, and qualify as 
they read. In exposiiu)^, *hey 
should not*' gaps in information 
or logic, and in literature the\ 
should observe failures in 
motivation or credihilitx. They 
should make imaginative and 
logical inferences. They are 
encouraged to use their 
gathering store as c critical 
reference resource to bring to 
each new reading the\ 
undertake,""^ 



62 



Reading Framework , 1980. p. II. 
0 ^. mework in Reading, 1973, pp. 43-44. 



I lie siudeni will delect llie aiillioi . 
author's aliunde, author's purpose, 
separate tact honi opinion, and appiv 
inlorniatiuii and insights tioni the passage 
to anot her context 



See specific reporting categories lor 
examples 
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Skill Areas Assessed in Reading, Survey of Basic Skills: Grade 6 (Continued) 



Skill Area and Rationale 



Number 
of 
Items 



Dcscnpnon ol Skill Area 



Illustrative Test Question 



I Detecting author, and 
author's attitude 



12 



The student will I) draw conclusions 
about the charaeteristies ot the author 
trom clues within the niatenj' or 2) 
identify the author's attitude toward 
something or someone m the passage. 



2. Detecting author's 
purpose 
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The student will identitv the author's 
purpose in writing the passage. stor\. or 
poem (such as to inform, persuade, teach, 
etc.) . . 



ERLC 



I he author's attitude toward the Pony 
f'xpiess riders can best be described as 
one ol 

O contusion 
O amusement 
O worship. 
O admiration 

(See passage C ) 

Vou can tell from the first sentence the 
author was probablx 

O a mailman. 

O an American, 

O a natne ol Puerto Rico 

O a triend of Buffalo Bill's 

(See passage (\) 



Ihe author's purpose in writing tins 
passage is to 

O mlonn the reader 

O amuse the reader 

O ad\ertise a pioduct 

O teach a moral 



(See passage A ) 



Skill Areas Assessed in Reading, Survey of Basic Skills: Gnde 6 (Continued) 



Skill Area and Rationale 



Number 
of 
Items 



Description of Skill Area 



fllustrative Test Question 



3, Separating fact from 
opinion 



16 



4 Applications to a 
different context 
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The student wtll recognize tt passages 
consist mostly of facts or opinions; or if a 
particular statement is an example of a 
fact or opinion. 



The student will apply information, 
inference, or insight to a different context. 
The questions require that a context other 
tha-i that described in the pr.ssagc is 
presented in the item stem 
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Which of the following is an example of 
an opinion? 

o '*In I860, a midwestern stagecoach 

company let people know about an 

exciting new plan." 
0 "The mail must go through." 
O *The route cut directly across from 

Missouri to Sacramento." 
O "Each rider rode nonstop for about 

100 miles." 

(See passage C.) 



If \ou had lived in Missouri in 1855 and 
had posted a letter to Sacramento, you 
can tell that it would have taken 



O lo igcr than 10 days. 

O 10 days. 

O 5 days. 

O less than 9 days 



(See passage C.) 



Skill Areas Assessed in Reading, Survey of Basic Skills: Grade 6 (Continued) 



Skill Area ami Ratumale 



III. Study-Loca ti onal Skills 

"Siinh skills nun hcileimvil as those 
skills which arc used when the 
stiulent intends to Jo something 
w ifh the I ontent of printcil materials 
other than stmpl\ read it For 
example, the readct mUx he M'cking 
mtormaiton to use m writtni^ a 
report 

"ttmndatums are laid m theprimarx 
grades lor the use of studx skills 
when students learn to alphabetize 
and find a stor\ m the table of 
i ontent s The sk tils are expanded to 
meet new needs as students progress 
through sihool. Since sut h skills are 
a means to an end — i.e., acquiring, 
assimtlatmg, and s \ nthesizmg 
m forma turn the\ are learned 
most effectively when thes are 
applied withm a meaningful 
context 

"After students leave school. Jic\ 
should be able to use studx - 
loiational skills as the need arises m 
their dailx hves "''^ 



ERJC 



Jmg hrameuork . 1980. p 16 

S3 



\umher 
of 
Items 



30 



Description of Sk'II Area 



The student will demonstrate knowledge 
of how to find and use parts of a book, 
reference materials: and how to interpret 
maps, graphs, and charts. 



Illustrative Test Question 
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Skill Areas Assessed in Reading, Survey of Basic Skills: Grade 6 (Continued) 



Skill A rea and Rationale 



A. Reference materials and 
parts of a book 



B. Maps, graphs, and charts 



CI 



ERIC 



Number 

of 
Items 



15 



15 



Description of Skill Area 



The student will demonstrate an 
understanding of how to find and use (I) 
parts of a book (such as title page, table 
of contents, and index), and (2) reference 
materials (such as dictionary, atlas, 
encyclopedia, and card catalogue). 

The student will demonstrate an 
understanding of how to read and 
interpret a variety of maps, graphs, and 
charts. (Twelve of these are basic 
comprehension items from the 
mathematics section of the test ) 



Illustrative Test Question 



Where would you look to find a list of al 
the presidents of the United States'^ 

o an encyclopedia 

O a newspaper 

O a dictionary 

O an atlas 



MAIL COLLECTION 


Monday-Friday 
Except Holidays 


Saturday 


Sunday 


AM 


PM 


AM 


PM 


AM 


PM 














10 00 








Holiday 








2 30 








6 00 











If you put a letter in this mailbo.x on 
Sunday at ^:()() a m., it would be collected 
at 

o 2.30 p m Sunday. 
O 2 M) p m Saturday 
O 10. 00 a m. Monday, 
O 6 00 p m on a holida\. 
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Written Language 



The language section ot the Survey of Basic Skills: Grade 6 
contains questions from nine skill areas which are divided into two 
mam categories. The first is "Writing Process Skills" which deals 
pnmarilv with matters of judgment in eftective writing. The skills 
included in this category are (I) judging student writing; (2) 
paragraphs; (3) sentence combining; (4) sentence recognition; and (5) 
language choices. The other category is "Supporting Skills," also a 
necessary part of writing instruction^ and includes the follow mg skills. 
(6) standard English usage; (7) word forms; (8) capitalization and 
punctuation; and (9) spelling. These skills refiect the goals and 
objectives stated m the English Language Framework for California 
Public Schools: Kindergarten Through Grade Twelve and the 
Handbook for Planning an Effective Writing Program as well as the 
major written language skills covered m state-adopted language 
textbooks commonly used in California's sixth grade classrooms. 

The relative emphasis and breadth ol content covered m each of the 
nine skill areas was decided on by the English Language Assessment 
Advisory Committee* which is composed of language arts experts 
representing a cross section ot instructional levels and educational 
institutions from across Ihe state. 

The committee members considered the following sources of 
information during the test development process: 

1. Content analyses of commonly used sixth-grade lauguage 

textbooks adopted by the State Board of Education. 
2 field reviews of skill area compilations (written at the finest level of 

detail) m which teachers and curriculum specialists indicated the 

degree of emphasis they assigned to each skill area. 
3. Reviews in which teachers judged each language item as to the 

degree of instructional emphasis placed on that particular skill and 

whether the item should be retained, modified, or omitted. 

Special features of the language section of the Survey are 
highlighted below: 

• A new skill area receiving considerable emphasis isjudgmg*/udent 
writing. Samples of student writing, w hich have been corrected for 
all mechanical errors, are presented with a multiple choice question 

Appendix for a list of the members of the English Language Assessment 

ERLC 
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pertaining to the writing sample. Students are asked to identify 
particular strengths such as: recognizing effective use of detail, 
paragraphs m which all sentences support the topic sentence, and 
letters which successfully communicate a message to a given 
audience. Students may also be asked to identify weaknesses such 
as: recogni/mg repetitious statements, paragraphs which drift 
away from the topic, essays with many short, choppy sentences, 
persuasive letters w hich fail to present convincing arguments, and 
essays which lack a strong introduction or conclusion. 

• Paragraph items require students to choose a sentence for a blank 
in a paragraph which will make seiise in the context of the 
paragraph. These items include topic sentences, relevant details, 
sequential elements, elements from an outline, and verbs or 
pronouns which are consistent grammatically with the rest of the 
paragraph. 

• Sentence combining items require students to form effective 
sentences from a set of simple sentences. These include ( 1 ) simple 
sentences with modification and interrupters (such as appositives); 

(2) compound sentences or sentences with compound parts; and (3) 
complex sentences. Another group of items requires students to 
use conjunctions correctly by ( I ) choosing a sentence which follows 
logically from a given statement and underlined conjunction (e.g., 1 

like cake, but ), and (2) choosing the correct 

conjunction for the sentence (such as, I like cake I don't 

like pies.). 

• Sentence recognition items require students to form a complete 
sentence by supplying a needed subject or verb, and to discriminate 
between complete sentences, run-ons, and fragments. 

• Language choice items assess the student\s ability to (I) select 
specific words or sentences which provide the most detailed or 
exact information (for example, the word "apple" is more specific 
or exact than "fruit" or "food"), (2) words which appeal to a given 
sense (c g , '*bu//ing" or "screeching' with the sense of sound); and 

(3) words which will achieve a particuair tone or feeling (e.g., 
"stingy" is associated with a more negative feeling than "thrifty"). 

Advisorv Committee. 



• The standard English usage items require students to use irregular 
verbs, pronouns, and noun determiners correctly to achieve 
subject-verb agreement and to a void double negatives in sentences. 

• Word form items assess the student's ability to use words with 
suffixes, irregular noun plurals (for example, **g.ese," "children,'' 
and **shelves"), and contractions correctly. 

* 

• Punctuation and capita ization items require the student to use 
periods, question marks, commas, apostrophes, and quotation 
marks correctly, and to select words (such as names, places, and 
holidays) which are correctly capitalized. 

• The spelling items require students to write the word out directly 
on thetr test booklets, and then select the missir^ letters in the 
partially written word. The purpose of this format is to simulate 
actual spelling production as much as possible and to avotd 
presenting childreit with misspelled words. Most of the spelling 
items assess students' knowledge of words which follow 
predictable and gcneralizable spelling patterns. The spelling 
content area was deliberately organized in this way to reflect sound 
instructional practices in the area of spelling (as is stated in the 
English Language Framework ). 
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• In most cases, the language items were written to simulate actual 
production ol written language as much as possible within the 
restrictions of a multiple-choice testmg format. Consequently, 
many of the language items require pupils to choose needed letters, 
words, or sentences for a blank in a word, sentence, or paragraph 
rather than tc identify errors. 

• 1 he directions for almost all of the language items are read aloud 
by the teacher so as to minimi/c any possible interference from 
written directions. 

• Ihe sentences used to provide necessary context in the language 
Items were w riuen with a carefully controlled vocabulary so as to 
minimize any possible interference from reading difficulty. Most of 
the words used in the language items were designated at or below 
the fourth-grade level on a graded vocabulary list. 

• I he wptten language section ol the Survey will assess 38 skill areas 
so thai instructionally relevant areas of strength and weakness can 
he identified for a school. A list of these skill areas is shown below. 
\n illustrated description of each skill ^rca, accompanied by the 
underlying educational rationale, is presented on the following 
pages 





Skill Areas in Written Language 


1. Writing Process Skills 


IF Supporting Skills 


A 


Judging student writing 


A, Standard English usage 


B 


Paragraphs 


F Irregular verbs 




2 ^'ronoiins 




1 , Topic sentences 


3 Subject-verb agreement 




2 [Retails and sequence 


4 Noun determniers 




3. Outlines for organization 


5, Double negatives 




4 Consistency of verb tense and pronoun usage 


B Word lorms 




C. 


Sentence combining 


F Sulfixes 






1. Simple sentences with modification 


2. Irregular noun plurals 




2 Compound sentences and sentence parts 


3- Contractions 




3- Complex sentences 


C. Spelling 




4 Conjunctions 


I), 


Sentence recognition 


1 Predictable words 




2. Words with suffixes 




1. Supplying subjects 


3 Demons 




2- Supplying predicates 


4. Homophones 




3 Forming complete sentences 


I). Capitalization and punctuation 






Fanguage choices 


F Capitalization 




1. Sensory words 


2 l^inctuation 




2, Specific words and sentences 






3. Achieving tone through word choices 





(.7 A 
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Skill Areas Assessed In Written Language, Survey of Basic Skills: Grade 6 (Continued) 



Skill Area and Rationale 


Sumhcr 

of 
Items 


I)es( npiion of Skill Area 


Illustrative Test Question 


I. Writing Process Skills 

. a teacher \\ ah a planned 
pr<*i^rant assists students in (1) 
findini^ out who the\ are and what 
thex siund for (\uue). (2) 
lonununuattn^ with various t\pes 
of people (audience). (J) haviny, 
somethuiii to sav dontetit), (4) 
^ivin^ shape to ideas (foim): (5) 
developtnt^ an indi\ idualistn war 
of ( onimunu atiui^ ideas (st\ le), 
and (f)) ^ainim^ awaieness of 
stren,^fhs and weal nesses m 
ioniposin}^ (selhe\ aluiition) " ' 

« 


IS2 


riic student will identity strengths and 
weaknesses in student writing, scleet 
sentences or words needed to maintain the 
mtegntv of a paragraph, combine 
sentences elfectivel\» use con)uncti()ns 
mcaninglullv, rccogni/e complete 
sentences, and make word choices 
appropriate to a gi\cn context 


Sec exarviples for each specific reporting 
category. 



'Fn ghsh language hram c uork lor C'lhtornia Schools (Saciaiuento Calilornia State Department ot hducation, 1976) p. 29. 



Skill Areas Assessed In Written Language, Survey of Basic Skills: Grade 6 (Continued) 



Skill Area an J Rationale 


Number 

of 
Items 


Pcuripfion ()/ Skill Area 


Illustrative Test Question 


A. Judging student writing 

*'fbr nian\ teachers ami students, 
the \\ ord revtse means 'proofread, 
edit, and copv it over m ink.' A 
true revision, however, involves a 
process durin)^ which a writer 
'resees' and Rethinks' a piece of his 
or her writing many times w hile 
w ritm^ and rereading it, with 
special emphasis on how 
effeifivelv the written material 
communicates his or her intent to 
the audieni e. 


22 


\hc student will identil\ a particular 
strength (such as imaginative ideas and 
eontent, effeetive use of concrete details, 
successful communieation of a message to 
a given audience), or weakness (such as 
driftmg oil the topic, using short, ehopp> 
sentences, repeating statements, and 
excluding neeessarv introductions and 
conclusions) m a sample ol student 
writing which has been coi reeled lor 
mechanical errors 


Read the student letter, and answer the 
question below 

Dear Mr I e^a. 

1 think the tidal pools w ould he a fun 
phue to }^o for the fifth s^raders. It w ould 
he ver\ interest ini^ and fun l^lease 
(onsidcr this request (urefullv 

}ours truh , 
Pat Jones 

Suppose your friend jUst wrote this letter 
What adviee would help her make it more 
conxincing to the principal ' 

0 Indent "Dear Mr. Vega/' 

0 Add Mr. Vega's address rn the upper 

right-hand corner of the letter. 
0 Mention the dangers ol going to the 

tidal pools 
0 Add examples ol what could be 

learned b\ going. 



Q "'wok for [Planni ng an Effective Writing Program (Sacramento ( alilornia State Department 'u I ducation, I^K2) pp 15«I6. 
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Skill Areas Assessed In Written Language, Survey of Basic Skills: Grade 6 (Continued) 





' Number 








of 






Sk ill 4 rea and Rationale 


Items 


Description of Skill Area 


Illustrative Test Question 


B. Paragraphs 




The student will select (!) a topte 


See examples for each specific reporting 


'The hfoudcst jiouls of ( oniposin^ 
an* hclpuif^ students to develop 
self'Ussurufwe in i onuuunn ution, 
to iU'\ elop lan^ua^c proficiencx. 




sentence, (2) supporting element. (3) 
element from an outline, (4) verb, or (5) 
pronoun needed for a blank m a 
paragraph. 


category. 


and to srrth ture a segment of 








expcnemv into an acsthetu allv 








iohervnt whole 








1 1 opic sentences 


10 


The student will select a topic sentence lor 
a blank at the bcgming or end of the 
paragraph. 


Choose the sentence which is the best 
toptc sentence (mam idea) for the 
paragraph. 

Yoti \bntihl 
tr\ to sta\ awav from trees and telephone 
wires Whenever the string ^ets loose, roll 
It m until you've tu^htened it. When you 
feel the kite pullinf^ aw ay from you, ,i!ive it 
more strum a little at a time The whole 
trick IS to i^ive it exactly the ri^ht amount 
of strinii^ at all times 

0 It is so much fun to make a kite. 
0 When you're flying a kite, there are 

several thmgs you should keep in 

mmd. 

0 It IS so much fun to fly a kite. 
0 When youVe buying a kite, you 

should remember to take enough 

moncv with vou 



O glish l.anguagi^hramcwork . 1976, p. 29. 
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Skill Areas Assessed in Written Language, Survey of Basic Skills: Grade 6 (Continued) 



Skill Area and Rationale 



\iimhcr 

ol 
J I cms 



Pcsinption of Skill Area 



Illustrative Test Question 



2. Details and sequence 



I he student will seleet a supporting 
sentence which pro\ides a rele\ent detail, 
reason, or needed sequential element lor a 
blank in a paragraph 



ERLC 
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Choose the sentence lor the blank in the 
paragraph that best supports the topic 
sentence 

II 1 had to choose to be something 
other than a human being, 1 would 
become a hon , _ 



II 1 were a lion, I wouldn't be alraid ol 
an\thing. Lions are huge and powerful I 
would be **Kmg of the Beasts." 

O 1 would like to be a /cbia because 

they li\c in Africa 
O 1 once read a stor\ about animals. 
O 1 admire lions because the\ represent 

power and dignit\ 
O I am going to take a trip to the /oo. 



Skill Areas Assessed In Written Language, Survey of Basic Skills: Grade 6 (Continued) 



Sk ill i rca and Rationale 



3 Outlines for organi/ation 



erJc 



\'umher 
of 
Items 



10 



Description of Skill Area 



The student will select an element needed 
for the organization of a paragraph 
according to an outline. 



Illustrative Test Question 



The following outline was used in writing 
the paragraph below it. Choose the 
sentence needed to complete the 
paragraph according to the outline. 

I. Athletes don't get fat 

A. Example - tennis players 
B Other examples gymnasts 

and wrestlers 
C. Conclusion strict diets 

Most successful athletes don't allow 
themselves to become fat, because extra 
weight slows them down 



n they are ten pounds overweight, they 
may he slowed down by ten percent, 
(iymnasts and wrestlers must also be 
careful not to increase their body weight 
m order to compete successfuly. Athletes 
usually maintain rather strict diets that 
keep their v\ eight down. 

o There arc many sports which I enjoy 
watching. 

o Tennis players, for example, have to 

move with lightning speed, 
o You can play tennis at any age. 
o Staving on a diet is difficult. 
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Skill Areas Assessed In Written Language, Survey of Basic Skills: Grade 6 (Continued) 



Skill Area ami Rat n male 


\ionhvr 
of 

ltC»iS 


Desi riptton nf^ Skill Area 


Illustrative Test Question 


4 Consisiencv ot verb and 
pronoun usage 


10 


\hc student will select the correct 
verb or pronoun which is consistent 
grdmmatically with the rest of the 
paragraph. 


Choose the one which is needed for the 
blank in the paragraph or letter 

Dear John, 

\f other fust read me the part of Aunt 
Emn:\ letter about your robot man 
winning first prize at the state science fair. 
Con^^raiulations^ We are proud of vou. 
When we come to visit vou this summer, 1 
hope will show me how it works. 

Your cousin, 
41 

0 he 
0 she 
0 they 
0 you 


C Sentence combinmjz 

"Semenn' ionihinin^ is a 
ivi linique for ofmhinini^ \hart 
^enicfucs into longer, turefulh 
ionstriHted sentvtuvs Over the 
past len xears, several studies of 
classes from the elementary hIiooI 
level thnnti^h the first \ear in 
lollei^e have shown that sentencc- 
lomhimny^ exercises, both oral ami 
written, even when eondmicJ with 
little or no i^ranimatu al 
ternunolo^\. (an he effective in 
in( reusing the senteme-writim:, 
maturitx of students 


50 


Ihe student will select etfectively- 
cotnbined simple, compound, and 
complex sentences, and v\ill use 
conjunctions to connect ideas 
meanmgfi«ll\ 


See examples for each specific reporting 
category. 


'"ii Handbook, m p 4. 






7:i 



"a • ng Handbook , m p 4. 
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Skill Areas Assessed In Written Language, Survey of Basic Skills: Grade 6 (Continued) 



SmII Area an J Rationnle 



Snnihvr 

of 
items 



Desenption of Skill Area 



IlUistrative Test Question 



"Work m s^rammar siioulJ s^ivc 
nntili (yrm 'e in iompoundin}^. 
nu>ilif\in^. und sitf^ordmatmi^ It 
slionlii also nnlmie suf^^stitunn^ 
struiture\ witlnn tlw fnisn 
sentence patterns ami transfornnns^ 
tiie patterns tiictfiselves 



I Simple sentences \Mth 
modifieation 



13 



6 ) 



O lish hramework. 1976, p. 45. 
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The student will select an clTeciixely- 
combined sentence (that is. a Ncntence 
with modification and interrupters, such 
as appositives) from a set ot simple 
sente.ices. 



The teacher says Choose the one below 
which combines the numbered sentences 
in the best way. 

1 Roller skating is a sport. 

2 Roller skating is challenging. 

3. Roller skating is growing in popularity. 

4. Roller skating is played indoors and 
out 

o Roller skating is a spoit, and it is 

growing in popularity, and it is 

pla\ed indoors and out, and it is 

challenging 
o Roller skating, a challenging sport 

growing in popularity, is played 

indoors and out. 
o A challenging sport, roller skating, it 

IS played indoors and out and is 

growing in popularity 



36 
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Skill Areas Assessed in Written Language, Survey of Basic Skills: Grade 6 (Continued) 



Ski// Area and Rationale 



2 Compound sentences and 
sentence parts 



\ufuher 

of 
l!enn 



1^ 



3. C omplex sentences 



ERIC 
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Desi npnon of Skt// Area 



The student will select a compound 
sentence or a sentence with compound 
parts from a set of simple sentences 



The student wtll select a c(Mnplex sentence 
from a set of simple sentences 
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ll/ustraiive Test Question 



I he teacher says. Choose the one below 
which combines the numbered sentences 
in the best \va\ 

1 John IS going golting. 

2. James is going golfing. 

3 Grace is going bowling, 

4. Joyce is going bowling. 

0 John ts going golfing, and James is 
going golfing, and Grace is going 
bowling, and Joyce is going bowling. 

0 John and James are going golfing, 
but Grace and Joyce are going 
bowling, 

0 John IS going golfing, James is going 
golfing, Grace is going bowling, and 
Joyce is going bowling, 

1 he teacher says: Choose the one below 
which combines the numbered sentences 
in tftc best way. 



3 



Ladybugs are beetles, 
l adybugs are small, 
rhev feed on insects 



O 
O 
O 



I adybugs are small beetles that feed 
on msects. 

I, adybugs arc beetles, and they are 
smalL and they feed on insects, 
Ladybugs feed on insects, and they 
are beetles, and they are small. 



Skill Areas Assessed in Written Language, Survey of Basic Skills: Grade 6 (Continued) 



Skt// Area and Rationale 


\umher 
of 
Items 


Deuription of Skill Area 


Illustrative Test Question 


4 Conjunctions 


iO 


Vhc student will select eiihcr (1) a 
sentence which follows logicallv from a 
given statement and coii}unction, or (2) 
the appropriate conjunction for a blank in 
a sentence. 


Choose the one that best completes the 
following sentence. (Note the underlined 
wo rds.) 

The sun was much too hot; as a result, 

0 the team put on their jackets. 
0 the team scored twenty points. 
0 the team needed more water. 

Choose the word which best connects the 
thoughts m the sentence. 

riie kitten is white, the mother cat 
IS black 

0 nor 
0 but 
0 therefore 
0 or 


I) Sentence rccogniHon 

*' Ihe \tuit\ (if hasu sentence 
patterns (an h 'Ip students heiame 
more e(^nsei(His the suh/eet- 
predicate relationship and the 
rh\thm of the sentence 


30 


I he sludenl will toim t:ompkie SL-nienccs 
b\ supplMiii: a needed sub|ecl or \erh. 
and will discnniHitite helwecn complete 
sentences, traizmeiils.and run-ons 


See examples for each specific reporting 
categor\ 


1 Supplying subjects 


13 


1 he student will select the word group 
which supplies a subject to toini a 
complete sentence 


1 iie teacher says Choose the one which 
v\ill torm one or more complete sentences. 

_ _ woke up the neighbors. 

0 l \ cry day 

0 In the morning 

0 His dog 

0 Near the fence 


'-'is Msh F ramcNvork, 1976, n. 45 
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Skill Areas Assessed in Written Language, Survey of Basic Skills: Grade 6 (Continued) 



Skill Area and Rationale 



Supplying verbs 



3. Forming complete 
sentences 



B Language choices 

Practice in making the best word 
choice for precision and clarity 
should he regarded as important 
to each writing experience,"^ 

'*A\ a daily writing exercise, give 
students a general declarative 
senteme and ask them to turn it 
into a vtvid paragraph hv making 
use of concrete and sensor v 
details'* ^ 



Sumhcr 
Itvms 



13 



14 
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Tn>;l ish l>anguage Framework. 1976, p. 45 
^P^^ ang Handbook, 1982, p. 16, 



/\'si nptton of Skill irca 



I he student will select the word group 
which supplies a \erb to lorm a complete 
sentence. 



The student will select the word group 
which torms one or more complete 
sentences and excludes fragments and lun- 
on sentences 



I he student will make cltecti\e word 
choices h\ using words which appeal to a 
given sense, by using specilie words and 
word groups that proMde the most 
detailed information, and bv selecting 
words which convey a gi\cn attitude or 
tone m a particular context 
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Illustrative Test Question 



I he teacher savs: Choose the one which 
will torm one or more complete sentences. 

The school carnival 



O next week 

O is coming 

O lots ()1 fun 

O games and prizes 

f he teacher sa\s. Choose the one which 
will lorm one or more complete sentences. 

Wc g ' camping to get away from 



crowds, we enjoy the peace and quiet 
crowds. lo enjoy the peace and quiet 
crowds. We enjoy the peace and 



O 
O 
O 



quiet 

O crowds. Ilnjoymg the peace and quiet 

See examples tor each specific reporting 
category. 



Skill Areas Assessed in Written Language, Survey of Basic Skills: Grade 6 (Continued) 



Skill Area and Rationale 



I Sensory words 



2. Specific words and 
sentences 



ERIC 



Sumher 
of 
Items 



10 



10 



Description of Skill Area 



The student vmI! select the word or words 
which most appeal to a gi\en sense (taste, 
touch, smell, sight, or sound) tor a blank 
m a sentence. 



The student will select the most specific 
and CAact word, or the most detailed 
information for a particular context stated 
in the item. 



Illustrative Test Question 



Imagine you are writing a ghost story. 
Choose the words that describe exactly 
how the wind might sound. 



The wind 



all ni,.ht long. 



o blew really a lot 
o howled and wailed 
O was so very bad 

Choose the word thai tells exactly what 
Bugs Bunny did. 



Bugs Bunny 



a carrot. 



40 



O ate 

o had 

O munched 

Select the one which would give a 
reporter the most detailed information 
about what fom and Sarah saw. 

Sarah and Tom stopped suddenly. On the 
street in front of them they saw 

O some space ships with funny-looking 
people in them looking out the 
window 

O three saucer-shaped ships with green, 
yellow, and orange tiny creatures 
frowning at the blue sky 

O three large ships with some people in 
them w ho were just sitting there 

0 you knov , big ships, very funny- 
looking guys and some other stuff 



Skill Areas Assessed in Written Language, Survey of Basic Skills: Grade 6 (Continued) 



Skill Area and Rationale 



3 Achieving tone through 
word choices 



II. Supporting Skills 

"X'anous skills are best learned at 
particular stages of the writmi^ 
proi ess For example, vocabulary 
IS often expanded durini^ pre- 
writin}^ activities, such as bram- 
stormini^ and clusterinj^^ Decisions 
about usa^e and grammar often 
occur durini^ the revision staj^e 
when writers may rearrange or 
combine their sentences, Tvpnalh, 
spelling and punctuation become 
important when writers proofread 
their papers m the editing staj^e of 
the writinj^ process/'^ 



A Standard Enghsh usage 

Both the Sational Council of 
Teachers of Fnj^lish (SCTE) 
Commission on Composition and 
the conference on Collej^e 
Compositum have defended the 
students' ri^ht to use their own 
dialects in speech and writing, but 
thev recommended that the 
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Sumher 
of 
Ileitis 



10 



160 



50 



■ ng Handbook. 1982, p. IS. I 



Hcscripfion of Skill Area 



I he student will select horn a set ot 
svnonyms a word or expression for a 
blank in a sentence which rc\eals a 
particular attitude or tone 



The student will make decisions about the 
con\entions ot writing, such as with word 
torms. standard usage, capitalization, 
punctuation, and spelling 



The student will use irregular V{.-ibs. 
pronouns, and noun deternnucis conectK. 
achieve subject-verb agreement, and avoid 
double negatives 
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Ulustrative Test Question 



Select the one which suggests an 
untnendlv attitude from Mr. Houser 



Mr. Houser 



that we pay the bill 



o asked 
o demanded 
O requested 

See examples tor each specific reporting 
category 



See examples lor each specilic reporting 
categorv. 
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Skill Areas Assessed In Written Language, Survey of Basic Skills: Grade 6 (Continued) 



Skill Area and Raitonalc 


\ urn her 

of 
Items 


Descnpnon of Skill Area 


Illustrative Test Question 


students should he exposed to 
standard usas^e as an alternative 
means 0/ spoken and written 
expression 








'Sonie skills . suih as huildin\^ 
one's voiahulan and usini^ lorrat 
spellin\t' pum tuation. usa^e, and 
i^rammatii al < onstrui tions, are 
needed h\ all students m order to 
cnsute that the\ wntc ilearh and 
(orreith "^^ 








I Irregular verbs 


10 


1 he sludenl will select the eorieet lorni ot 
an irregular verb tor a blank rn a 
sentence 


1 he teacher sa\s f ill in tlie bubble next 
to the one that completes the sentence 
correct 1\ 

Jack . _ .. Ins lunch 

0 bruiig 
0 brought 
0 bunig 
0 bringed 


2 Pr.)nouns 


10 


1 he student wril select the eonect 
pronoun for a blank ui a sentence 


1 he teacher sa\s [ ill in the bubble next 
to the one that completes the sentence 
correct l\ 

Send the equipment to Doug and ^ 

0 she 
0 nie 

0 1 

0 thc\ 



' "Fnglish I anguagc Framework . 1976. p. 52 
"JJ' ting Handbook . 1982,(1)., ^8 
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Skill Areas Assessed In Written Language, Survey of Basic Skills: Grade 6 (Continued) 



ERIC 



Skill \rva ami RatmnaU' 


\umhvr 

nf 
Ifvnjs 


Dvsinpfion of Skill Area 


fllusfrattve Test Question 


y Siibjcct-\crb agreement 


10 


1 he student will seleet the \erb lorm 
whieh agrees m number with the subieet 
ol the sentenee 


Ihc teacher savs hill in the bubble next 
to the one that completes the sentence 
correct 1\ 

I ht^ i*;its foiTtht^r 

0 was plaving 
0 plays 
0 were plavmg 
0 IS playing 


4 Noun determiners 


10 


1 he student will seleet the appropriate 
noun determiner tor a blank m a sentence 


[he teacher say^ Fill in the bubble next 
to the one that c'>mplctcs the sentence 
correctl\. 

SllHlLniS tliL in mil illalLlllll^ I'allvJ 

0 This 
0 1 hem 
0 lhat 
0 I hose 


5 Double negatives 


10 


1 he student will seleet the word lor a 
blank in a sentenee which will avoid a 
double negative. 


The teacher says F ill m the bubble next 
to the one that completes the sentence 
corrcctK. 

He didn't bu\ popcorn 

0 no 
0 any 
0 none 


B Word loriTis 

"One ki \ fo siu ( I'ssful insfnu non 
in ihc ((>n\cnii(fns n/ \\riiin\i is to 
work as muih as /xtssihlc with ilw 
lani^iuji^e whuh siudcnis pnu/iuc 
fhenisclvvs i onfritniing ilwm with 
own written cxpressJon in the 


32 


the student will seleet the correct suttix 
(or a given word m context)* irrcgualr 
noun pluraL anci contraction for a blank 
m a sentence 


See examples tor each specific reporting 
category 

rr: 
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Skill Areas Assessed in Written Language, Survey of Basic Skills: Grade 6 (Continued) 



Skill Area and Ratianalc 



li^ht of the lonventions or rules of 
the lans^uui^c often prodiu vs the 
most lasting learnins^ . . 

Students shoulil he 
emourui^ed to edit their own 
wrifim^ h\ listening to the flow of 
their lan^ua\*e dross erri>rs often 
hei ofne obvious when written 
nunerial is read aloud "'- 



1. Sutlixcs 



Irregular noun plurals 



O itmg Handbook . I9S2. p 18 
EMC . 



Sunihcr 

of 
lienis 



10 



10 



Dcsinption of Skill Area 



1 he student will select the uoid with the 
appropriate suttix (sucli as -e;, -est. -s. 
-\. -ness) tor a hLiiik in a sentence 



Ihe student will seicLl llie apptopnaie 
irregular noun pluial (such as geese. 
krn\es. uonieni !oi a hiank in a sentence 
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Illustrative Test Question 



Ihe teacher sa\s. [ ill in the bubble next 
to the one which completes the sentence 
corrcctK 



His 



was great 1\ appreciated. 



O kindl\ 
O kindness 

0 kindest 

1 he teacher sa\s: htll in the bubble next 
to the one which completes the sentence 
coi rectlv. 



M\ two front 

O tooths 

O teeth 

O tceths 



are missing 



Skill Areas Assessed in Mathematics, Survey of Basic Skills Grade 6 (Continued) 





Sumber 
of 
Items 






Skill Area and Rationale 


description of Skill Area 


Illustrative Test Question 


3 C ^ntractions 


12 


The student wtll select the correct way of 
writing a contraction tor a blank in a 
sentence. 


4 

The teacher says; Fill in the bubble next 
to the one which completes the sentence 
correctly. 

1 <p<^n hpr Pill Hav 

0 hav'ent 
0 hav'nt 
0 haven't 
0 havent 


B. Capitalization and 
punctuation 

'^Students can best develop their 
skill with the conventions of 
writing as the need for it arises in 
their work, rather than according 
to a fixed program. Writing itself, 
then, becomes the hasis for 
determining which skills wed to 
he learned hv which students and 
at which time/'*^ 


28 


The student will select the correct 
capitalization and punctuation 
convention(s) for a blank in a sentence. 


See examples for each specific reporting 
category. 


I. Capitalization 


14 


The student will select the correctly 
capitalized words for a blank in a 
sentence (such as in names of persons, 
geographical locations, titles of bo^iks 
days of the week, holidays, and given 
parts of a friendly or business letter). 


The teacher says: Fill in the bubble next 
to the one which completes the sentence 
correctly 

The longest river in the United States is 
the 

0 Mississippi river 
0 mississippi river 
0 Mississippi River 
0 mississippi River 








(^'\ 


_9_ing Handbook, 1982, p, 18. 
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Skill Areas Assessed in Written Language, Survey of Basic Skills: Grade 6 (Continued) 



skill Area and Rationale 



2. F^unctuaiion 



D, Spelling 

"f himaielx, (he test of a proi^tam 
lies m the students' sfwllim^ 
ionscioNsness^ which i^rows with 
knowlccii^e of the lan^iuii^e and the 
^enerahz(U%ns appluahle to 
spelling. Isolated lists, on the other 
hand, which are nienion: 'd and 
rei^uri^itated m weekh spellmi^ 
tests tell very little ahout speltini^ 
consciousness Children w ho 
recoi^nize their options and the 
possible waxs to spell nw\ have 
less trouble than those who spend 
Thursda\ nii^ht memonzmi^ for 
Frida\ s test '"'^ 



Sumher 
of 
Items 



14 



50 



Desinption of Skill Area 



I hc student will select the correct 
punctuation lor a blank m a sentence or 
part of a letter (including the common 
uses of period*-, commas, apostrophes, 
question marks, and quotation marks) 



The student uill select the correct spelhng 
for predictable words, words with suffixes, 
demons, and homophones 



-^Pj^^^diNh I anguage Framework, 1976, p 43. 

hK^' Yq') 
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Illustrative Test Question 



The teacher says: Fill in the bubble next 
to the one which completes the sentence 
correctly. 

Our high school band includes 

trumpets, and drums. 

o clarinets 
o clarinets; 
o clarinets, 
o clarinets. 

See examples for each specific reporting 
category. 



Skill Areas Assessed in Written Language, Survey of Basic Skills: Grade 6 (Continued) 



Skill Arei and Rationale 



I. Predictable words 



2. Words with suffixes 



ERIC 



1 



Sutuher 
ol 
Items 



15 



15 



l^esvnption ol Skill Area 



The student v/ill (I) write the word; and 
(2) select the letter(s) needed to spell a 
predictable word correctly. (Predictable 
words are those which follow 
generalizable patterns and can be taught 
with similar words in word families or 
groups.) 



The student will (I) write the word; and 
(2) select the letter(s) needed to form a 
word with a suffix added. (These items 
sample common patterns for spelling 
words when adding suffixes.) 
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Illustrative Test Question 



[he teacher says: On the dotted line, write 
out the word with the missing letters. 
Now choose the letter or letters needed to 
spell the word correctly, and fill in the 
bubble next to the one you choose. 

1 enjoyed the discussion after the movie. 



O k 

O c 

o ck 

o g 



The teacher says: On the dotted line, write 
out the word with the missing letters. 
Now choose the letter or letters needed to 
spell the word correctly, and fill in the 
bubble next to the one you choose. 

We will go swim every day. 



O ing 

O mmg 

O emg 

o m 



1 



Skill Areas Assessed in Written Language, Survey of Basic Skills: Grade 6 (Continued) 



Skill Area and Rannnale 



iSumber 
of 
Items 



Description of Skill Area 



fllustrative Tes* Question 



3 Demons 



10 



4 Homophones 



10 



i 



1 1 1 



ERIC 



The student will (1) write the word; and 
(2) select the letter(s) needed to spell a 
demon (an unpredictable word) correctly. 



The student will select the correct 
homophone for a blank tn a sentence. 
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The teacher says: On the dotted line, write 
out the word with the missing icUers. 
Now choose the letter or letters needed to 
spell the word correctly, and fill in the 
bubble next to the one you choose. 

The fire swept thr the woods. 



O lOUX 

O ue 

O oo 

O ough 



The teacher says: Fill in the bubble next 
to the one which completes the sentence 
correctly. 



The boys could 
the I e. 



strange noises m 



O 
0 



here 
hear 



Mathematics 



The mathematics section of the sixth-grade Survey contains 
questions from nine skill areas: (1) counting, numeration, and place 
value; (2) nature of numbers and properties; (3) operations; (4) 
expressions, equations, and coordinate graphs; (5) geometry; (6) 
measurement; (7) probability and statistics; (8) tables, graphs, and 
integrated applications; and (9) problem solving. These skill areas 
closely match the strands discussed in the Mathematics Framework for 
California Public Schools: Kindergarten through Grade Twelve 
(1975), Addendum to the Framework (1981), The County Course of 
Study (1981), and the content outline of mathematics textbooks 
commonly used at the sixth-grade level. 

The relative emphasis and the breadth of the content covered in 
each of the nine skill areas assessed on the Survey was decided on by 
the Mathematics Assessment Advisory Committee*. The committee 
nr.embers considered the following sources of information during the 
test development process: ' 

1. Content analyses of commonly used sixth-grade mathematics 
textbooks adopted by the State Board of Education. 

2. Reviews of a detailed test content outline in which teachers and 
curriculum specialists from districts indicated the degree of 
emphasis they assigned to each skill area and whether or not the 
skill in question should be assessed on the Survey. 

3. Reviews in which teachers looked at the actual test items during the 
field testing. For each iten , the teachers indicated the degree of 
instructional emphasis and whether the item should be retained, 
modified, or omitted. 

The following are the major features of the mathematics section of 
the sixth-grade Survey. 

• An overriding criterion for selecting items was that the items reflect 
sixth-grade classroom instruction, tiven test items that proved to 
be very easy (for example, addition of numbers) were not excluded 
from the test. This method allows the test to be useful for diagnosis 
of strengths and weaknesses in pupil achievement. 

• The mathematics questions were written in several formats so that 
pupils exposed to different textbooks have ample opportunity to 
reflect their achievement. 



• The word problems were written so that, as often as possible, the 
stories would reflect an actual situation rather than a contrived 
situation. The story problems were written in short sentences and, 
as far as possible, the readability level was not allowed to exceed 
the fifth-grade level. 

• The test questions were written so that they provide the maximum 
opportunity lor students to reflect on the test what they have 
learned. 

• The test reflects the "umbrella" concept of Problem 
Solving/ Applications emphasized in the Addendum to 
Mathematics Framework (1981). In the new Framework, the 
Problem Solving/ Applications, rather than being a separate 
strand, is now positioned to receive equal emphasis in conjunction 
with each of the other strands of mathematics. To reflect this 
viewpoint on the Survey , each skill area consists of skill and 
application questions and will be reported as such separately on the 
:,chool reports. 

t The test also consists of questions in problem solving. The 
questions in this category are nonroutine applications of 
mathematical skills, and generally cut across two or more skill 
areas of mathematics. The test questions in problem solving assess 
the skills in the following components of problem solving: 

• Problem formulation 

• Problem analysis and strategies 

• Problem interpretation 

• Problem solution 

In problem formulation, analysis and strategy, and interpretation, 
the task for the student is to "make sense" out of the question and 
"set It up" using many of the strategies without asking them to find 
the actual solution. In problem solution, however, students 
provide the correct answer to a problem presented in familiar 
context, 

• The test reflects a broad curriculum with the main emphasis on 
-counting, numeration, place value, number properties, and 
operation. These skills comprise about fifty percent of the 
mathematics test. About forty percent of the test comprises 



*See Appendix for a list of the members of the Mathematics Assessment Advisory Committee 
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questions trom graphs, tunciion tables, evaluating expressions, 
geometric terms and relationships, measurement, probabilitv and 
statistics, and reading tables and graphs. The remaming ten 
percent of the questions are in problem solvmg. 

• The test consists ol 15 questions on "integrated skills,*' which are 
applications ot t\v o or more math skills m a "lite-coping** situation, 
such as reading and interpreting road signs, schedules, food labels, 
etc 

• In measurement, the questions r^Mate to both V S. Customarv and 
metric units. 1 he majoritv of questions, however, are in metric 




1 
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measurement. Kield review data indicated that students are 
instructed in the use of both U.S. Customary and metric units. The 
schools will get separate scores for metric and U.S. Customary 
measurement questions 

The mathematics section of the test will contain 50 reporting 
categories so that msiruciionally relevant areas of strengths and 
weaknesses can be identitied toi a school. A list of these skill areas 
is given below, a description ot each skill area is given on the 
following pages 



1 Ti'i 
-L vj w 



Skill Areas in Mathematics 



I. ( ountin^. Numeration, and Place \ alue \, (;eometr\ 

A Skills ^ \ Skills 

I. Counting and numcralion I Shapes and tcrniinolog) 

2 Place \alue 2 Relationships 

B Applications B Applications 



11. Nature of Numbers and Properties 

A Skills 

1. Ordering and properties 

2. Classification ot numbeis 
B A\ppiications 

111. Ooerations 

a" Skills 

1 Addition suhtiaction ot whole niimhcis 

2 Multiplication ot whole numbers 

3. Division ol whole numbers 

4. Addition subtraction (^t decimals 

5 Multiplication division ot decimals 

6. Operations (+. on tractions 

7, Percents and ecjuivalent tractions decimals 
B Applications 

1 One-step involving whole numbeis 

2 One-step involving rational numbers 
3. \ wo- (or more) steps 



\\. Measurement 



Ml. 



Skills 

I . Metiic units 

2 r.S Customarv units 

3 \ ength. area, and volume 
ApplicatKMis 



Probability and Statistics 

■\. Piobabilitv 
B Statistics 



\ 111. l ables. Graphs, and lnte{;rated Applications 

A. Tables and graphs 

B. Integrated applicatK^ s 



IV. Expressions, Equations, and ( oordinate (iraphs 

A. Skills 

1. [ xprcssions and equations 

2. (iraphs and t unction tables 

B. Applications 



1\. Problem Solving 

A, f'ormuiation 

B. Analysis and strategy 
C Interpretation 

I). Solution ot problems 



ERLC 
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Skill Areas Assessed in Mathematics, Survey of Basic Skills Grade 6 (Continued) 



Skill Area an J Rationale 



Counting, Numeration, and 
Place Value 

A Skills 

I Counting and numeration 



Number 

of 
items 



40 
25 
15 



Description of Skill Area 



The student will identity numbers in a 
counting sequence; express a number in 
repeated multiplication or exponent form; 
read and write correctly whole numbers, 
decimals, or fractions; and identify 
fractional parts of shapes 



Illustrative Test Question 



Which number comes next? 
3254, 3354, 3454 



o 3654 

o 3554 

o 3544 

o 3455 



How would you read 9007? 

O nine hundred seven 

O nine hundred and seven 

O ninety thousand ^even 

O nine thousand seven 



2. Place value 



10 



111 



ErJc 



The student will identify the place value 
of a given digit in a whole number or 
decimal, recogni/e a number that is 
equivalent to a number in expanded 
notation, and round off whole numbers or 
decimals. 



Round 86,405 to the nearest hundred. 



o 
o 
o 
o 



86,500 
86,450 
86,400 
86,000 



1 1 O 

i. X 
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Skill Areas Assessed in Mathematics, Survey of Basic Skills Grade 6 (Continued) 



Skill \rca ami Raiionitlc 



B \pplicalions 



I m/ 
\ 15 



II. Nature of Numbers and 
Properties 

\ Skills 

I Ordering and properties 
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1 \) 

4. 



35 
15 



/ >( V( / //>//< f'/ SA/// \ti\i 

I lie sludciil will appl> iIk skills 111 
counling, ruinicialion. and place \aluc in 
the conieM ol word problems 



I lie student will identilv lelatioiial 
sxnibols and phrases {liieatei than, equtd 
to. less than, in between). Kk*iitii\ t!ie 
least Ol greatest w liole number, deeinial. 
or Iraetion Ironi aniong sexcral numbers, 
identitv points on a number line, use tlie 
eornmutati\e. associatne. and distnbutne 
properties, iidd identil\ properties ol zero 
and one 



S3 



lllii\iratt\c fcsi Que\tH)n 



Shell K\ei\ed a cheek that was written 
loi S5()WW Wow would the cheek be 
w ritteri in words' 

O f ilt\ -three and 65 100 dollars 
O I i\e hundred three and 69 dollars 
O f i\e hundred three and 69 100 
dollars 

O f ilt\-three and 69 100 dollars 



Which set oi numbers is in order Iroin 
least to greatest*' 

O 0 no. 1)031, 0 01 ^ 

O 0 031. 0 131). 0013 

O 0 013. 0 130. 0 0^1 

O 0 01 V OOM. 0 130 
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Skill Areas Assessed in Mathematics, Survey of Basic Skills Grade 6 (Continued) 



Skt/l Area ami Rationale 



2. Classification of numbers 




11 



Stonhvr 

ot 



20 



Descnptum of Skill Area 



The student will r^"eognl/c odd, e\en, and 
prime numbers; identify numbers that are 
diMsible b\ 2, 3, 5, and 10; tmd factors 
and prime factors ot a number; find 
multiples oi a number; and identiU the 
least common multiple (LCM) or greatest 
common tactor ((iCh) ot two or three 
numbers 
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Illustrative Test Question 



VVhai IS the missmg number? 

2 - □ = (2 5) + (2 2) 

o 5 
o 7 
o 13 
o 14 

If a number is divisible by 10, it is also 
di\isible by 

O 2 and 5 

O 4 and 5 

O 3 and 5 

O 3 and 7 



Which numbers are prime factors of 9'^ 

O 3 and 9 

O 3, 6, and 9 

O 2 and 7 

O 3 



Skill Areas Assessed In Mathematics, Survey of Basic Skills Grade 6 (Continued) 



Skill Area and Rationale 



\iimhcr 
/iem\ 



l'>c\cnpiH>ri of Skill Area 



Illustrative Test Question 



B Applications 



15 



in. Operations 



A Skills 



I. Addition, subtraction of 
whole numbers 



145 

98 

15 



ERIC 



The student will apply the skills in 
number classification, ordering ol 
numbers, and properties m the context of 
word problems. 



The student will identify termmology such 
as "sum," "difference," "more than"; 
identify the result of addition or 
subtraction; and understand algorithms of 
addition and subtraction 



Mary's bicycle license plate number was 
divisible by 2 and 3 Which could be her 
license plate number? 



o 233 

o 274 

O 282 

o 210 



In the nroblem 

7 4 = 3 
the number 3 is called the: 



o 
o 
o 
o 



o 
o 
o 
o 



sum 

difference 

product 

remainder 

3048 ^ 7692 = 

10,640 
10,730 
10,740 
11,640 



1 Q 

4 
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Skill Areas Assessed In Mathematics, Survey of Basic Skills Grade 6 (Continued) 



Skill irvd iifui Ratiofuilc 



MiiltipliCcilion ol whole 
miinbcrs 



y DiMsion ol whole 
luinihcis 



4 \JJitu)ii suhtiattion ot 
JcLinials 



\unihvf 

of 
ifrnis 

14 



15 



14 



/)<'S( r//)//(»/7 ()/ Skill trea 



I he sludciil will ulcnliix lciniinolo^> sueli 
as "pioJuci" and "laciors." ulciiiil\ ilic 
rcsull oi nuiltiplicalion ol iwo luinibcrs. 
and uiulcrsiand ilic aliiiMiilini oi 
nuiltiphcation 



Ihe student will identiK tei niinoloL;> sueh 
as "diMsor." "quotient/' and "leniainder." 
identil) the lesult ol di\ision. and 
undeistand the alizontlini ot dixision 



Ihe student will identii\ the sum ot two 
Ol thiee deennals. and the dilteienee ol 
two detinials oi a deeinial and a whole 
nunibei 



O 
O 
O 
O 



Jllustrative Test Question 



2.759 



o 


^74 


o 


2.173,754 


o 


2.174.754 


o 


^ 754 




24) m 


o 


2 R \2 


o 


20 R 2 


o 


20 R i2 


o 


1") 



12 7+ 1X3 

12 m 

145 7 
^10 



ERIC 



1 



1 \ 
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Skill Areas Assessed in Mathematics, Survey of Basic Skills Grade 6 (Continued) 



Skill Area and Rationale 



5. Multiplication division of 
decimals 



6. Operations on fractions 



7. Percents and equivalent 
fractions and decimals 



ERLC 



f '1 



Number 
of 
Items 



12 



16 



12 



Description of Skill Area 



The student will identify the product of 
two decimals or a decimal and a whole 
number, and the result of dividing with a 
whole number or a whole number with a 
decimal. 



The student will identify the sum, 
difference, product, or quotient of two 
fractions or a fraction and a whole 
number. 



The student will select the given percent 
of a number; select what percent of a 
given number is another number; identify 
equivalent fractions, decimals; and 
identify fractions in lowest terms. 



Illustrative Test Question 



O 
O 
O 
O 



O 
O 
O 
O 



o 
o 
o 
o 



609 
60.9 
6.9 
6.09 



i 

u 

6i 



0.075 
0.34 
1.3 
0.75 
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Skill Areas Assessed In Mathematics, Survey of Basic Skills Grade 6 (Continued) 



Ski a Area and Rationale 


Sumher 
of 
hems 


Desinptinn of Skill Area 


Illustrative Test Question 


B- Applications 


47 






1- One-step involving whole 
numbers 


12 


The student will apply his her knowledge 
of one-step operations on whole numbers 
in the context of word problems. 


72 students went to summer camp. The 
camp cook prepared 3 hamburgers for 
each student. How many hamburgers were 
prepared? 

o 24 
o 68 
o 75 
o 216 


2. One-step involving 
rational numbers 


20 


The student will apply his her knowledge 
of one-step operations on fractions and 
decimals in the context uord problems. 


Leah hiked 2.5 kilometers each hour. 
How long will it take for her to hike 10 
kilometers? 

o 2.50 hours 
o 4 hours 
o 12.5 hours 
O 25 hours 


3. Two- (or more) steps 


15 


Ihe student will apply his her knowledge 
nt two- (or more) step operations on 
whole numbers, decimals, or fractions in 
the context of word pioblems. 


Cireg needs 100 points to get extra credits 
in class. He received 15, 25, 30, and 16 
points for the projects he has already 
completed. How many more points does he 
need? 

O 4 
O 14 
O 16 
O 86 


1 -to 
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Skill Areas Assessed in Mathematics, Survey of Basic Skills Grade 6 (Continued) 



Skill Area and Rationale 



IV. Expressions, Equations, 
and Coordinate Graphs 

A. Skills 

I. Expressions and 
equations 



2. Grapns and function 
tabi ;s 



ERLC 



Number 
of 
Items 



42 

21 
1^ 



Pesi nptUm of Skill A rea 



12 



The student will identitv the translation of 
an algebraic sentence into an English 
phrase, evaluate simple algebraic 
expressions, and solve a simple equation. 



The student will identily points on a 
coordinate plane, and identify the missing 
number from an ordered pair of numbers. 



5<) 



Illustrative Test Question 



Find 4a + 7, if a = 5. 

O 13 

O 16 

O 27 

o 32 

If a 24 = 37. Imd a, 

O ^ 
o 13 
O 59 
O 61 

Which graph shows the correct location of 
point (4, 3)7 



















< 


(4 



































































































1 









































{4 M 
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Skill Areas Assessed In Mathematics, Survey of Basic Skills Grade 6 (Continued) 



Skill Area and Rationale 



B, Applications 



V. Geometry 

A. Skills 
I. Shapes and terminology 



erJc 



14 J 



Number 

of 
Items 



15 



40 
24 
12 



Description of Skill Area 



The student will apply his her skills in 
translating algebraic phrases, evaluating 
expressions, or solving equations and 
identifying ordered pairs in the context of 
word problems. 



The student will identify drawings of 
geometric shapes (triangle, square, 
rectangle, quadrilateral, parallelogram, 
pentagon, hexagon, cube, cylinder, sphere, 
and pyramid) m 2 and 3 dimensions and 
recognize line segment, ray. radius, and 
diameter. 



60 



Illustrative Test Question 



What's the rule? 



A 


B 


21 


3 


14 


2 


28 


4 


7 


1 



0 
0 
0 
0 



subtract 18 
subtract 7 
divide by 6 
divide by 7 



12 pencils were divided equally among 4 
children. Which of the following tells you 
how many pencils each child received? 



0 
0 
0 

0 



12 X 4 
12 - 4 
12 + 4 
12 4 



This is a drawing of a: 



A 


/ 




/ 



0 
0 
0 
0 



pyramid 
cube 
cylinder 
sphere 



Skill Areas Assessed in Mathematics, Survey of Basic Skills Grade 6 (Continued) 



Skill Area and Rationale 



2. Relationships 



B. Applications 



ERIC 



j\umhcr 
of 
Items 



12 



16 



Description of Skill Area 



The student will identify types of angles 
(right, acute, and obtuse), types of 
triangles (equilateral and right), parallel 
and perpendicular lines, and similar and 
congruent figures. The student will also be 
able to identify figures that are divided by 
a line of symmetry, identify measurements 
with the help of a protractor, and 
recognize simple spatial lelationships. 



The student will apply his her knowledge 
in geometric shapes and relationships in 
the context of word problems. 



Illustrative Test Question 



Which of the angles is greater than a right 
angle? 

u 

^ D 




o 
o 
o 
o 



ZAOB 
ZAOC 
ZAOD 
ZBOC 



A wheel measures 26 inches across as 
shown below. 




The distance across the wheel is called: 



O 
O 
O 
0 



radius 

circumference 

segment 

diameter 



130 
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Skill Areas Assessed in Mathematics, 



of Basic Skills Grade 6 (Continued) 



Skill irca and RdUonalc 



\l. Measurement 




A Skill 



1 Mctru* units 



2 r S ( ustonuirx iniits 



5S 
42 
20 



iO 



^ ^^^T i mctcr. area, arul 
V olumc 



er|c 



The student vmI! estimate length, area. 
\()!ume. and mass oi iamiliar objects. 
I'hoose the most appropriate unit lor 
measuring length, area, \oiume, and mass 
lor a given situatu)n, and eonvert Irom 
one unit to anothei within the s\stem 



i he student will estimate length, area. 
M>lume. and mass ol Itniiiliai objects, 
choose the most appropiiatc unit i 
measuiing length, aiea. \olume, mass, 
time, and angle, and convcit Irom one 
unit to anothei within the s\stem 



1 he student vmII idcntilv loimuias oi 
peiimetei, aiea. ciicumlciencc. and 
diameter ol a circle, and caleuhite 
perimeter, aiea. \olume. and 
eireumferenee ol a circle I he student wii 
also use nonstandaid units to measuie 
length, area. an(< \olumc 



62 



Ilhistrative Test Question 



I he length ol a house door is about: 

O 5 centimeters 
O 7 niiliimelers 
O 5 kilometers 
O 2 nieterv 

How man\ meters are ihere m 200 
centimeters'* 



0 


2 


0 


20 


0 


200 


0 


2.000 



Choose the most appropriate unit to 
measure the ienuth ol a classroom. 



O 
O 
O 
O 



inch 
loot 

square inch 
square loot 



What IS the pciimetcr ol this figure* 



1 



0 0 3 unit 

O 8 units 

O 12 units 

0 60 units 



1 



Skill Areas Assessed in Mathematics, Survey of Basic Skills Grade 6 (Continued) 



Skill -Xrea ami Rationale 



B Xpplications 



Sunjhi'f 
of 



16 



Ml. Probability and Statistics 



A. Probabihtv 



23 



ERLC 



Dcsi n/)fu)n of Skill Area 



I he student will dppl\ his hci knowledge 
ot estimation, nieasiiienient m standard 
and nonstandard units, eonxersion trom 
one unit to another, and basie torniulas to 
eompute perimeter, aiea. \olunie and 
distanee (distanee-rato lornuila) in the 
context ol word problems. 



I he student will seleet the prohabiht) ot 
an e\ent or the eoiiiplement ot an e\ent, 
identity the probability tor an e\ent 
eertain to oeeur or not to oeeur, and tind 
the probabilit\ assi^iated with, e g . the 
tossing ol a eoin or spinner: the student 
will also appK those skilh m the eontevt 
ot word problems 



fllustrattve Test Question 



Luke wants to paint one wall of his room. 
I he wall IS 8 meters wide and 3 meters 
high. It' It takes one can ot paint to cover 
12 square meters, how many cans of pamt 
must he buv? 



O 
O 
O 
o 



i 

2 

23 



What IS the probability that the spinner 
will stop on yellow it \ou spin it one 
time'' 



O 
O 



4 




Skill Areas Assessed in Mathematics, Survey of Basic Skills Grade 6 (Continued) 



Skill Area and Rationale 



Number 
of 
Items 



Description of Ski/f Area 



Ulustrative Test Question 



B. Stattstics 



The student will choose the mean, 
median, mode, and range for a given set 
of numbers and be able to apply the skill 
in the context of word problems 



Five players scored the following home 
runs. 



Home Runs 



Sam 3 

Maria 6 

Sally 12 

Tom 2 

Bill 2 



What IS the average number of home runs 
by the five players? 

O 5 

O 6 

O 25 

O 30 



What was the median (the middle) of the 
home runs made by the 5 players' 

O 2 

O 3 

O 12 

0 25 




ERIC 




Skill Areas Assessed in Mathematics, Survey of Basic Skills Grade 6 (Continued) 



Skill Area and Rationale 



Sunihvr 

of 
I (cms 



Pescnpfton of Skill Area 



Illustrative Test Question 



VIII. Tables, Graphs, and 

Integrated Applications 

A. Tables and graphs 



30 



The student will read tables and graphs 
(circle, line, bar and pictographs) and 
interpret the information in the tables or 
graphs. 



IMMIGRAMS TO VARIOUS 
COUNTRIES SINCE 1820 



Uruted States 

TT'T T • • • 



1 .000.000 liTitTngrafUs 



Which country had 5,500,0(K) immigrants? 

o Argentina 

o Bra/il 

o Canada 

o New Zealand 



ERLC 



I 



• I / 
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Skill Areas Assessed in Mathematics, Survey of Basic Skills Grade 6 (Continued) 



Skill Area and Rationale 



B. Integrated applications 



ERIC 



Sum her 
of 
Items 



15 



Desinption of Skill Area 



The student will use his her knowledge ol 
various mathemattcal skills such as 
operations, geometry, and measurement to 
solve word problems involving synthesis 
of those skills The integrated applications 
involve reading and interpreting food 
labels, schedules, and mileage charts, etc. 
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illustrative Test Question 



Read the following notice and answer the 
question. 



DOG OWNERS 

City of Berkeley will issue dog 
license tags covering one-to-two year 
periods beginning July 1, 1982. 

1- year fee, regular $8.50 

2- year fee, regular $12.75 

1- year fee, spayed or 
neutered $4.25 

2- year fee, spayed or 
neutered $6.25 

If you elect to purchase 2-year 
license tag, your dog's current rabies 
inoculation must be valid through 
December 31, 1983. 



Wow much more is a regular 2-year fee 
than a legular l->car fee? 



O 
O 
o 
o 



$4.25 
S8 5^ 
$12.75 
$21.20 



Skill Areas Assessed in Mathematics, Survey of Basic Skills Grade 6 (Continued) 



Skill Area ami Rationalv 



IX, Prob lem Solving 

A. Formulation 

" The ahilux to formulate 
meanm^^iul problems is more 
useful in the marketplace than the 
ahihtv to ftnJ a solution to a 
textbook 'word* problem. Real 
problems Jo not always exist m 
neat, written textbook form Thev 
often appear in very poorly 
defined, complex physical or 
abstract situations- The abihty to 
ask questions or pose problems 
which clarify the relationships 
among the variables m a situation 
IS indeed a valuable skilL It is 
proposed here that students he 
given considerable experience m 
formulating mathematical 
questions. To this end, it ts 
expected that instructional 
programs in mathematics shall 
include a significant number of 
concrete, meaningful but 
perplexing situations which 
students can explore and discuss 



\l4f}\hv! 

Items 

52 
15 



Ih'Si fifUion of Skill -Xrca 



I he student will 

• idcntit> rclcxant niailictiiatical 
problems gucii a word description ol 
a practical situation 

• gi\cn a dcsciiplion ol a situation, 
idcntih mathematical questions that 
can be answered using information 
gi\en in tfic description 

• identit\ problems oi situations that 
can be represented b> gi\en 
mathematical models (mimbei 
sentences, et|uations, diagrams, 
tables, graphs, etc ) 

• identity the kind ot miormation that 
needs to be gathered in order to 
state solve a gi\en problem 



Illustrative Test Question 



(Relevant mathematical problem.) 

Lincoln School was planning their school 
picmc. What is one of the problems they 
probably will have to solve? 

o How much does each person weigh? 
o What IS the si/e of the school field? 
O How many buses will they need? 
o What IS the average age of the 
children*^ 



^Addend um to the Mathematics Framework lor California F^ i blic Schools Kindergarte n I hrou>^h ( i rade I wclv e (Sacramento' California State 
Iw^ri f i^ient of Education, 1980). p. 6. 

^ IK " 



Skill Areas Assessed in Mathematics, Survey of Basic Skills Grade 6 (Continued) 



Skill Area an J Rationale 



B. Analysis and strategies 

'*A mathematics program should 
sxstematicallv help students 
develop strategies and tactics for 
anahzin^ problems and dense 
appropriate mathematical models 
to represent the problems. A 
strategy here means a general plan 
at attack, while a tacfa means a 
simple technique which will help 
w ith a part of the problem The 
first step in de\ eloping a sfrategx 
is to identi/x those features which 
are si\^mffi.ant to the central 
profylem 



Sumher 
of 
Items 



25 



Description of Skill Area 



The student will 

identify the given facts, unknowns, 
or questions in a given problem. 

select an appropriate operation that 
will lead to the solution of a given 
problem. 

identify mathematical models 
(number sentences, charts, tables, 
etc) for given problems. 

identifv missing or extraneous 
information m a given problem 

use mathematical reasoning to 
understand or solve given nonroutine 
problems. 

identify alternate strategies or tactics 
for solving given problems. 

identity simpler problems that can 
lead to the solution of more 
complicated problems. 

use gucss-and-chcck (tnal-and-error) 
stiatcgy to solve problems. 

use estimation to predict reasonable 
solutions and to identitv problem- 
solvmg tactics needed to solve a 
given problem 



,^^9^.dc!ulu ni to the Ma thematics F ramcwork, 1980, 



Illustrative Test Question 



(Identify facts) 

A man normally breathes 20 times a 
minute at sea level. He takes one extra 
breath per minute for each increase of 
1500 feet in altitude. How high above sea 
level is he if he breathes 24 times a 
minute? 



Which of these facts are given in the 
information above? 

o The man breathes 24 times a minute 

at 1500 feet above sea level. 
O The man increases his breathing rate 

from 20 to 24 times per minute for 

each 1500-foot increase in altitude. 
O The man increases his breathing rate 

1 breath per minute for each 1500-foot 

increase in altitude above sea level. 
O The man increases his breathing rate 

20 times a minute for each increase 

of 1500 feet in altitude. 
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1 



4, X 



Skill Areas Assessed in Mathematics, Survey of Basic Skills Grade 6 (Continued) 



SkiH Area and Rationale 



Nii 'fiber 
of 
Items 



Description of Skill Area 



Illustrative Test Question 



ERLC 
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(Identify the question) 

What are you trying to find out in this 
problem? 

o The number of breaths per minute at 

1500 feet above sea level, 
o How many more breaths per minute 

the man takes at 1500 feet than at 

sea level 

o How many feet the man is above sea 
level. 

O The number of extra breaths the 
man takes while climbing to 1500 
feet above sea level. 

(Reasonable soli i ^iS) 

One bag of lawn fertilizer will cover 590 
square feet. Myron's lawn is a 92' bv 7^' 
rectangle. How many bags should Mvron 
buy to fertih/e his lawri^ 



What IS a reasonable method of 
estimatmg the solution* 

O (100 X 70) . 600 

o (90 X 80) : 500 

O (100 X 70) \ 500 

O (90 X 80) : 600 



Skill Areas Assessed in Mathematics, Survey of Basic Skills Grade 6 (Continued) 



Skill Area and Rationale 



C. Interpretation 

*'An instructional prof^ram in 
mathematics should svstematicalh 
include experiences in the 
interpretation of the solution 
ohtained. These experiences 
should he an e\plicit part of the 
instructional program and occur at 
all levels of instruction. Too often 
students accept answers that are 
found u ithout regard to the 
original situation The problem 
and Its solution should he 
reviewed to fudge both the validity 
of the model and the accuracy of 
the mathematical manipulations 
used to find the solution " 



i 



4 



erJc 



Number 
of 
Items 



12 



Descnption of Skill Area 



The student will 

• check a given solution in the context 
of the original problem. 

• recognize a sensible answer to a 
problem. 

• draw reasonable conclusions using 
given information from the analysis 
or interpretation of given 
information 



Illustrative '^est Question 



(Reasonable conclusion) 

A farmer can grow a good crop if about 4 
inches of rain fall from May to October. 
The rainfall during these months last year 
was: 

May I inch 

June 0 inches 

July 0 inches 

August I inch 

September 10 inches 

October 12 inches 

The weather bureau calculated that this 
year the average monthly rainfall was 4 
inches for these months. 

Which of these is a reasonable 
conclusion? 

O The farmer had a good crop last 
year. 

O The farmer did not have a good crop 
last year. 

O Last year the rainfall each month 
was close to the monthly ^neragc. 

O Last year most of the rain fell m 
August. 
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Skill Areas Assessed in Mathematics, Survey of Basic Skills Grade 6 (Continued) 



Skill Area ami Rationale 



D, Solution of problems 

**The solution of problems requires 
a wide variety of technical skills. 
Computational skills and an 
understanding of operations and 
number properties are essential to 
solutions to many problems. In 
addition to skills related to solving 
equations and inequalities, 
students need skills of graphing, 
constructing geometric figures, and 
analyzing tabular data. An 
instructional program in 
mathematics should include a 
substantial number of ready-to- 
solve problems that are designed \ 
specifically to develop and 
reinforce these technical skills and 
concepts/'^ 



Sumher 
of 
Items 



154 



Description of Skill Area 



(The questions in this category include all 
the questions in applications from 
counting, numeration, and place value; 
nature of numbers and properties; 
operations; expressions, equations, and 
coordinate graphs; geometry; 
measurement; tables, graphs, and 
integrated applications.) 



illustrative Test Question 



ERIC 



9^ 4dum to the Mathematics Framework . 1980, p. 9. 
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